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Developing EFL Digital Reading Literacies through Autonomous Internet Inquiry

- . #E 4 p 2 (Content)

1. 7= 3 ##& p i(Research Motive and Purpose)

cAECREAZADNL B S @?]“%‘?I?*#E’% 24 i ¢ (IEA) idFip
& 5 #F- TR EH 2 2B L (Progress in Reading Literacy Study > PIRLS) >
FRHIFFLIN F Y 4 EF2 BRF 4 22016 Ecp a5 G 50
B gt » S 28 8 % ’#th&%?ia"}*—zmﬁ o oBEE PRFFH i
REFELFGEFRS - KA 2016 # IBA F A4« > EERFEEN A
(Extension of PIRLS > e-PIRLS) > fi-#t 52+ m&‘iéﬁ B kIFEE S - FH %
o023 4 RHE > SR LY 7oALY B> g% PIRLS & 552 e-
PIRLS = §ip# > o8 X RIFRY & F » L jed 0o /‘J'}’&kr’/'?m&'“

B 24 A gEEAARHEEA cePIRL BlZh° ¢ S ERI0H > 350 3
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$oh) s R HEHEY LR REFR I AR DT REE
" e-PIRLS et g% kg > o @F2iekp ¥ @ ’%ﬁ:wﬁi%im“ (LI A

4 g
PR KRR Y RGP ER CRT 2 EY 2 E > 2017) 2R
Beim it cnpF it > FARERR AREOFET 0 ARDEY FTIRF L DT NT
FAlFE RO AR S E - RE > Fi KT Ao FECALI IS R LR el X
i L Ly vRTIEE By AiEe #L4 Y PP GFy ik 2013) -

2019 & 12 * 3 p rﬁf‘ vz A& 7 4 B 2 55 (Organization for Economic
Cooperation and Development » OECD)f # = # T R & 4 i 4 2§13 2018 |

( Programme for International Student Assessment > PISA ) =% % - PISA #* & %

FRTOIS AGEF PR HEE P 50 LR ERHL R E ]
Il 4 o o527 PISA2018 EF fe£3t 192 #18 & -7243 =84 o
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v & A8 4 4 T =3 4 (locating information) ~ 72 f%(comprehension) ~ 3= #1274
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506 A ~504 A > Ap#ctE 4 PISA2009 5 495 4 (£ OECD 2009 T io
493 AT ) A AFARFEF A IR R 2 ARFE R 2 i RE o R
Ao p 2015 &4 PISA 26 § % T i =8 > 454 Lppe g gy
Bt R eap el 2 358 2 3% PISA Hdp ki 0 R AR EA EE S
MEs c 2 RAZAS B OFVRAEP I - § A HFDF L @&HF 7 0 4

A iﬁ‘—l,’@éﬁﬁi“ Foo HAe o BEAL DA cFF 2T o gt b
A Frzms b 2 XAPREEGEFE 2019 BHLE L RANS > A LR
P A ERE-H Fy o Tl i rr;‘\lF“ﬁﬂ F PR AE 0 £
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TR F e ?”%”‘“4—\%mﬁvwww%°uﬁwffﬂ
N B HPECEFEEAPELROERAG > B ERT e PR
g4 avik i ’%ﬁféﬁﬁ"@a’f@ﬁﬁﬁ‘ﬁ?’éﬁcﬁ’q&i&\f“%@?" P AR o

FFEEY I AR il RN B2 4o s 18 L * 3 (lingua

franca) - 7 AFfeeiE 3 % B (language variations)£? & & 2 2 L 2R iR * B

—%5?'};{ 3% (genres and registers) » 7 A3 7 % HGEF ~ A i o
‘Q£WPEQ”Pm$m’?@H®w4%ﬁ?ﬁ'ﬁ—'%?Wmﬁia;
BYW gk EH 0 ¢ 57§ * (Tafazoli, Parra & Abril, 2017) - 3 B iP5 IR
P#AL(ETS)* 2016 # 5 7 % 31374] TOEIC » & 8.5 7 w BHE R * & >3
F ok o Fl aiTH] TOEIC F? Rl%® 4o r 7 SR 3 > aBFRI%RY A
fe xR AAeT PR P ) REFEF A 2R F s Hapd S
P4 §E 38 2 2 (prescriptive grammar) > @ & el T E L BG4 2
TR EREFAIRER - FH S B i g it 58 2 2 (descriptive
grammar) © 4o g% HE 6 2 ADF P {eAT® ol AR aE T

% (emerging digital and multimodal language learning) % & { % 40 B F= 7 i » o

2.2 }EH}? %1 (Literature Review)

Abg v bz p AR
FEpAFEY AL L Benson(197)F A N p AF T BV AL A RA

& = faA| i (versions)si#? 7 B~ 1 H iR ik (technical version) ~ «& 32 7] fi

nS

K= s

(psychologlcal version) ~ ¥x;¢ 3] jk (political version) o H A fy k7 7 Boe > 3
A & (self-study) ¥ e 77 27 w4 (skills and strategies) » 43¢ K ¥4 (cognitive

strategies) ~ {é 3K 34T 3 ¥4 (metacognitive strategies) ~ 422 { % (social strategies) ~



B & vk (affective strategies) % (Oxford, 1990) > # £ it % 2o Mg By &
i# * F v £ 4] (a holistic view of strategic control of language learning and use) » i ¥
ﬂfr gy 3‘ " 3 (learner training) 7§ 7322 77 7 5 B (Wenden, 1991; Wenden, 2002) -
rraE A mﬁ BiuapaigYw 'T%"i’i(autonomy as situation) » 53 3% & ¥ —‘ﬁ p H
? . (self-access center) s B P B Y o0 G s 2 5;"* 27 {7 4 % #x(Dickinson,
1995) o I A fi T F Boe o BB B PRIE Mo £ & f & (affect and
attitude) % 3% 42 (Cotterall, 1995) » 3 #h i EE ¥ ¥ ‘%Jr p o3t ? A2 FEsap
& 2 it 4 (mental dispositions and capac1tles)(Holec 1981) o @ gripd| i %= ?,j
B o Rl AHEHTEY 3‘ s 4 PR (empowering)fr f% 2 (emancipation) ° 31 # 4o
9 B %?” S8 e~ FEE Y M F (content)frE ¥ B AR
(process)(Benson, 1997; Sinclair, 2008) © iz # B~ 787 7 5% € = Candlin(1997)
“1# 11 2. 3% 5 p A (autonomy in language) ~ ¥ ¥ p 2 (autonomy in learning) ~ 4
& B A (autonomy in living) & &g 2 A - 4= » éﬁl%]if:}& U O A s A ¢
BEYRE > M %’r*? 3 —'F,’z F € % ehfE 4 B+ (Ganza, 2008; Macaro, 2008) °
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a v 28y Tiz 2% (to learn ‘to liberate’)(Kumaravadivelu, 2003) - i& {73 Z,
Ao BEATALATE ] v PR 0 ¥ ¥ A3%%4 £ fr(Benson, 2006)
Oxford(2003)4% = Benson(1997)¢h: 3% » 3% &) Fjimplgl ~ S IREEL ~ 4 ¢ < L
2L (sociocultural perspective) % F;p#+ 21 #LEE(political-critical perspective) i1 i st it
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iw g Y JR A ATl B 53 (situational contexts)F B 0 H ¥ & B L FEEY
i F (mediator) » & {7 AR K22 oh A K oadE T # A 41 A 2 (Lantolf,
2000)c ¢ 4 FT U EFHEL  JHHEL BT Bl A s R a4
Bk % o P fi(mediation) ¥ - FAFEFEFE I EL A ERRRE
(regulate) p #4 22 97> Y4 & 30 P47 o BB EIRDESL 0 A BT E S
£ R e p Y KRBT 42 & i (voluntary control and transform)(Wertsch,



1998)

BRI E 2 Vg A YR R KT 8B LIRS (Situated
Cognition) ~ F &4+ (Community of Practice) & § i¢4p B |4 (Lave & Wenger,
1991; Wenger, 1998) - 145 Binwilsah > i 2 £ H2* ¥HE R > & I #
s E R CEHSEERDALEAE M RE Sk o 0 8 Y - A
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£)0 2 F YK HUGER Y TR R s QF Y g T A
(accessibility of learning opportunity) £ 4p B 34 ¥ i p? 4 (transparency of
practice) » & FE¥3 I (TiFfE L T 1 K2 BEEMWR > Q)FY LT P A5
(the discourse of practice)2. 3 #> b % e i 22 45 48 » 1§ H_ & & i (identity)fods
WEFFEREE L en A2 PREF > (DEF YV ERY 7 ) RairR &
% ‘A (Lave & Wenger, 1991) °
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Bp A Ram LEauERY o A AR LB LFATY > FRFEFAL
L hdd o4 Farpad g 2 fi(social construction of knowledge) s # (Browns,
Collins & Duguid, 1989) « Oxford(2003)2 2% » fi 4 £ ¥ hF 5 BRIz g ¥ it
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PISA &R #HF 24 ZBA T @ EF Ly henp g o S BAPHEH
B A G 0 DiEFALE S8 o RRFAECRAFERAEY FEE
Badn &Y > m2b8 Y hoe B3 (OECD, 2009) - #k i+ % % (digital hteracy) g4 d
Gilster(1997)4& & » & Z M A AN KB far 2 @ * T 0B LT R 4 o Ik
=% % 2 T "6} % (computer literacy) ~ ¥ 3 % % (information literacy) ~ % ~ % %
(multiliteracies) ~ % % % % (web literacy) ~ 448 % % (media literacy) ~ #7% % (new
literacies) & ﬁ«;ﬁ*‘ﬁ AP 3 & F e A (Secker, 2018) °
BRAREAABIMAT LR HEY K372 % (new literacies) gL Bhas # ) 3k enfic
=% % (digital literacies) » M AF#n B 5 ~ 2 % Pk HE s s 0 B Ao
(awareness) ~ fk & (attitude)frsc # (abilities) » 3 B A &% 1,#3‘? Thd EEBT B
B 2 iE 3K M eid ¢ (7§ (enabling social actions) ¥ & L H 3 B iR > iy @ H
B 1 & ok & kA FH(identify) ~ 18 S (access) ~ F /;(manage) ~ B £ (integrate) -
#* e (evaluate) ~ % 17 (analyze)fr & = (synthesize)#c i T ik » & AT oo
(construct new knowledge) ~ £]:& 4+48 % £ (create media expression) ~ fris A jEil
(ability) (Benson, 2008 ; Leu et al. 2004 ; Martin, 2006) Bz & & % e 742
HEFLL 2Rk BB B ¥ CEF A A SR T
1T bt AT E LB e i ek I‘7‘(skllls) S (strategies)q‘rf*ﬁ w (dispositions) o 4§,
BICT 5 430 A p A8 Y > a3 53 T (DR B A g P T

i PR R DT RE SR O3 (genres) &k B 7 e 0 VHER Foo W
ffa-?f”ﬁlﬂ?'ﬁjgﬂﬁs)}’» s a4 s BE (2),%&%,1?#‘34‘1?? ’b‘ﬁiﬂi ﬁnﬁﬁ

WG E B LB Rihie B F R VA SAEY PR RO R F
Wi T a3 g3 RE BB A2 IEMaRgsg ; 3)F
AL & R (Bailly, 2010) - B A RS A F Y S KB g R L
SRR S R R PFREYRFp A PR LEY CFY SR EY
R~ kit 4 o

FHRPRAEZEY freRBH A5 FREFY FR*7FIF NG

B3I f2 > 4ok 304 K% (local strategies)(F 45 % #¢h7 L) ~ > & |+ 3 9% (global
strategies)(f¢ * Ak &F gk ~ %4 fep b H s FiR)(Konish, 2003) - £ ¥ J’Z e
WP GIIRRER > B enE 11 £hEaR 3L s 25 l(Huangetal.
2009) » H=x £ %4 M 5 4al TR (Park & Kim, 2011) o i3t # 5 #p cF= 7 02
MEddo RARGER I RARE T B Xa > ¥ - #5F 4 (Leuet
al,, 2013)P)zn s B g R B3 ﬂ\;’nj}z ApRE 0 F AR _P/Fﬁ?,j

#7319 2 374 % (new literacies of online research and comprehension) 5% EHE 0 dp
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PRI BRAHI AT TR FEFRF TR RAF
L Frad g AU SR F PR BT (reading paths) & 2 S BT R L
(decision-making) s7iE 4% © & ﬁt FRITEREEEKEST P R ALY L

€11 o

ATEPLGPM P EFCDFHRAES FH RN B2 e PRI HE S
MUk B 2018) - (1)#Easp {7~ * & éﬁ”‘lﬁiu’il LT S 4 fodr
4o HE B B - Google A IFT L s RBHEFX EE S (DF T P&
BALE Y IR RT ki RUZATF T EY 2 AR EARLE BT
(social partlclpatlon and practice)(Barton & Potts, 2013) » F]pt » 3Z 3 ¥ 2 7 B %

e P [ /T vL
FERE R PFEFVERS S PEHIRR 5 AALDTAE
*v\’%% LH e M P B A Y R RS B

(Navarro & Silvestre, 2010) ; 3):t & P #% > L E A A5 ¥V Ff? 2 & - 1
ot ARG MR T AF Y EAY D Bk A
A ek € MR 0 Aot e & 0F] o B %it.?-?é&% Fen 7}@‘&‘11 F A ii(onhne
communities) > 4% T ALE ~ o 3B P~ BEELAHE ELEAR AL A,
= 2 4R+ F AL (communities of practice) (Lave & Wenger, 1991; Wenger, 1998) -

3. 7 7 I* 4&(Research Question)

ARERE pﬂ&é%f‘§°“i#’ﬂ—£€§?ﬁi%©mm,
2003) > B oinpfs B F A BRI Op L RRFTFY 0 BB 23R pE Ry
CREFOEHERFRA *’lé%aar‘v BATG AL A1 2 MR

TRY FHRERS FTREHBLRE () BV FE e RH
%%L%%@ e i) BESY AFRFRCRAAE LN LTE
0

4. 7 3 k32 2 % (Research Methodology)

AT g 2 422 5N 7 587 7 (Participatory Action Research, PAR) » & 7 3kA%. 2 %
FEZERESRECRRE RS AL AR o RREGLNEY O
FY i g Y 2o 4% SAGE Encyclopedia of Action Research(Coghlan &
Brydon-Miller, 2014) > PAR #4+ § #1# ¢ - a7 7 & # > PAR %3 4 4 213

B4R WA hAeR i AR Y 0 S Ao L M R L B ens (P4 o 6 PAR A



dihie a2 B SR TE AR IR FEHE PAR A2 ¢ 71 B AH
7 j 22 % (Creswell, Handson, Clark & Morales, 2007)  PAR i/ & 453 3 2 3 44
581 7B # LG R PRAoF ¥ 5% (Stringer, 1999) 0 g0 S X
B 0E E ] > @ Ak 4 = (be generated) - &+ ik 3§ #%2(dynamic process)
(Greenwood, Whyte & Harkavy, 1993) - PAR i i {7 # (action)f- & & (reflection)z
B enpid > "CF R ode 255 7 (78 2 2 o3 (Smith, 1997) - £ 3 PAR @ /&
L B anI® iz en sy > i HF L (reflexivity) ¥ 2 A 4 x4 iy o F]t > PAR f:f
2¢ 77 M EFR R L 2 & (self-growth)(Kidd & Kral, 2005) -

PAR ¥ & #c & ;% (Participatory Action Research as Pedagogy) s * » & it 5§ ¥
F AU I FRLA R (empowering) sPiB A2 ~ g b B 4 kgt U oS 4 (Fals-
Borda, 1991) - PAR ¢ 7 - @ F fenimdfoi Lz » FlCPrig i H o]l
BE LU Mg AR P EEE RS A6 KR AL § M
(Mountz Moore & Brown, 2008) ° i PAR #c§ 3> £ § F A AL# = | ek 47
RE - RRAIHISAMERLG £ RO - LA BN T > 7
PR 2 B A &~ — B onde i A2(fluid process) ~ F35 £ B~ 8 1| AL fr i /ﬁ ’
FoBEHBALE, £ g A S AAFER R AF A E (Smith, 1997) -
g o B2 —‘;-,z EAR R éfv;—"z » B3 A~ ¥ et 4 (ownership) d ?{% B
BOPHERE FEG P FERTRIDPHFRS R & T F R TEF
TR -ER2 IPHaB Y IREFT 2 B S TERES
(Greenwood & Levin, 1998) e PAR &5 &3 SRk~ g* > L3 B I H & F ¢
UEM(&?mB%miﬁﬂﬁiﬁgiﬁﬁ’%E%ﬁﬁﬁﬁJ’iﬁﬁﬁﬁ
BACEFE AW E QB EFEIFL Y "PARKEGHELH RN S
fE0 ERERA A GPAR KB £ 424 54240 7 # % % 1 (action-
oriented) » ()% X F AL %% T2 EE Kk s d- ALY KE{-F
W 8 miRsE R kB L 4F 4 1 e (Sepra, Ferreira, Santos & Texixeira,
2018; Strode, 2013) -
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AFIVRLEEREY FEE L RRFLFEE Y HERA F X il
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RBRAFHZEATE T TRERDTFRERIL 5 2F FF - FRETR

Bl (TR Rt h SR o TR E A RS T T R I 8 NVivo &
7o THRRIZIARAS &~ B A6 5 @i EPFTH AT A 47 H = (analysis
unit) ~ 2 = %75 7 . (coding scheme) ~ i {7 Yo f§ & 47 ~ FOF V47~ A 4 RS

4 3k (temporary assertion) ~ 35 F EIpte sk ~ FRiE A B F (X < ~ FFE
2011 ; PR¥ L > 2013) o iP5 A 133235 (Grounded Theory) #7223k » £ EF BRF 7
Lo TRy ¢ F IS A7E a0k F 3 4 (emerging salient themes)(Strauss & Corbin,
1998) 7 )J[fa:ﬁnl,%méf: LEEF RO RRER > 3 R R DT RRS A B E

® i iF 4F § 4t #i(constant comparison methods)(Glaser & Strauss, 1963) » #-<
ﬁnzﬂ;mﬁ FLpt 2 3 2RV ¥ T i5:8 NVivo (74 7 s v ~ & 3 Fo#s
o AR HZ 2 F Ak Send i % o § A 48 % 0F 45" (conditional matrix)4§
AR RPE S A KA :I:&-fz‘&:b%jﬁ"‘ e g %ﬁ?fﬁﬁﬁ'&ﬁ?}#ﬁif}_ Foefist o 3% I ATRE A SR
T ESAPM TESEFFEOMFIAATARFIEATF 0 T RS A
> ARETFE A k4o

5. %8 F# 3 = % (Teaching and Research Outcomes)
1 g

(1) kFERE > %

A AR R U B RATE IR aRLEE > R 4] (Cognitive
Apprenticeship)(Collins, Brown & Newman, 1989) 3 1% » 2 > Ao B HF-F i+
S B 3R o SLATER HIZ 58 B F cnif P48 P18 1 (transparency and
accessibility of expertise) ~ K 1% 4% F (strategies investment) ~ {1 £2 iE# e > B |-
(authenticity) » 11 % & & B ¥ & * 3351 £ (cognitive tools)(Brown, Collin &
Duguid, 1989) - & /5 ¥ #4527 452 78 £ B+ % © 77 $(modeling) /’giﬁ
(scaffolding) ~ ;% i (fading) ~ 45 ¥(coach) « 57 f& & 4p d KEF & 7 i ’
WL BHIT T BP o BN LR Y F BT HEA S 30T PN
BpE o FrET TR Bch PRt U EE o SRS e A JeE cniE BT i | R
FYHLPp 22T ¥ MLLFHOFY 2RFERY DL DK
. a"\f’:ﬁ S W EE S doEians iy 108 P R E s R PR
f248 o AFFNURTFHAIELRY VN RERSE > T ET BEY I KE
w : P (content) ~ > j*(method) ~ " /& (sequencing) ~ A+ € (sociology) ~ & %



(cooperation) o P % LA TR F Y - o ROF v s BEHN TR i

PR BV R R SR FATA AR E RANEE e 5

FEFCHNFLE AR AN ERER LRI D F 2R R
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) PR PR RAOE PR SRR A P o PR %ﬂrm( PR g

EETIFLF 0 B R R R %&@?&‘*%(Fﬁmﬁ SNt

lﬁﬁff?’ﬁﬁfﬁg%fﬁiﬁ#&,l_ﬁm’% N B FY HFIE(FH L q) o Bfs 1= =&

T LR RAOR DRI R 2R u*«La:w m?; BREAE (A

2o BV K RRAOF G

3’*’&';}?5 ﬁ'% 1 2 3 4 5
b Rk

I A AR R AR A2 mEn g 102%05)  388%(19)  30.6%(15)  143%(7)  6.1%(3)
Ak

2 RRRIRTEME ARIR RS 2%0) 32.7%(16)  43.9%21)  14.3%(7)  8.2%(4)
ARG R ARG R T Ef o) 102%(5)  26.5%(13)  38.8%(19) 163%(8)  8.2%(4)

4 AR i dhoin B AR A R FRLEE 122%(6)  347%(17)  347%(17)  122%(6)  6.1%(3)
% o
E‘ﬁi %‘;li

5 égﬁiLW&*V*Eﬂﬂ”?ﬁaﬁ 0%(0)  6.1%(G)  429%(Q1) 38.8%(19) 12.2%(6)

U Y B

6 M ELE e § RACERAEREET 0%0) 6.1%3)  245%(12)  46.9%(23) 22.4%(11)
Arﬁ'fﬁ“;}i °

TG R e e AT R TR 0%(0) 102%(5)  28.6%(14)  30.6%(15)  30.6%(16)
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