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Abstract

During the past few decades, there has been a large number of studies investigating how learner
autonomy can be fostered through classroom practice. However, various studies on the effects of
using task-based learning in relation to autonomous learning have also shown positive results.
Nevertheless, there seems to be a lack of studies exploring the incorporation of task-based learning
specifically to teaching English for specific purposes in relation to the development of learner
autonomy. This study aims to examine the effects of incorporating task-based learning into a
workplace English course in the development of learner autonomy regarding the students’ capacity
for learner autonomy; their willingness to be autonomous learners; and improvement of workplace
English ability. This study took on a constructivist perspective using action research as the major
research methodology. Besides, the study utilized qualitative methods for data collection, including
participant observation, interviews, students’ reflective journals and the instructor’s teaching logs.
There were 56 students involved in this study. They were English major sophomore students at a
University of Technology in North Taiwan who took the course of Workplace English as a
compulsory course. As a result of the study, there are at least three major findings of the study. First,
task-based instruction was found to be effective in enhancing the students’ capacity for learner
autonomy, especially in terms of understanding their needs for learning and becoming more critical
about their own learning. Also, it was found that the students’ willingness to be autonomous
learners has been reflected on their positive attitudes towards the tasks and an enhancement in their
learning motivation. Finally, the students’ ability in workplace English seems to be more skillful in
their self-learning on the accumulation as well as their use of professional vocabulary in relation to
the context of the task. Besides, their oral communication skills have been found to be more varied
and flexible. From the researcher/teacher’s point of view, task-based instruction was found to work
in improving the teaching quality, particularly in increasing the level of student engagement as well
as triggering plentiful interactions, both among the students themselves and between the students
and the teacher. In addition to the enhancement of teaching quality, through examining the effects of
task-based instruction and the students’ and the instructor’s reflections, the implementation of the
study has been beneficial by helping the instructor further understand the potentials and limitations
of different learning tasks. This effect could lay a more solid foundation for the instructor to carry
out professional development in the diversification of the teaching repertoire as well as enriched

skills for activity design for future teaching practice.

Keywords: Task-based language instruction, learner autonomy, English for specific purposes,
workplace English
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