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International exchange student programs have been
launched in higher education

in Taiwan for years; however, few studies have been
carried out to examine the

process and products of such study-abroad (SA)
experiences in local academic

communities. Considering the impacts of SA
experiences on English learning,

international research studies generally present
positive effects in various aspects,

ranging from affective, psychological, linguistic and
personal aspects. Nevertheless,

most studies are conducted as quantitative research,



Y

focusing on the discussion of

cause-effect relationship between SA and English
learning from the subjective

perspective of the researchers. In addition, most
studies are focusing on the SA

experiences of native speakers of English and the
change of learning environment to

an English-speaking country. Following the turn of
sociocultural paradigm and the

trend of English as global lingua franca, [ suggest
the SA relevant research should

employ a holistic approach, considering multiple and
critical perspectives on the basis

of reflection, analysis and interpretations of
English learners as insiders. The

informant of the study is a Taiwanese female student
who goes to Europe for graduate studying. The study
aims at observing, documenting, analyzing, and
interpreting the lived experiences, learning
episodes, and critical events of SA through
collaborative

narrative inquiry. The purposes of this study are
two-fold: (1) examining how English

learners observe and analyze their English learning
in SA environment, and reflect on

their SA experiences through narrative reflections ;
(2) examining the processes

English learners make sense of themselves as English
learners, the nature of English

learning, and the interactions of SA environment and
English learning, and the

deconstruction and reconstruction of emerging
consolidations regarding English

learning. The results of this research will broaden
the scope of SA research by digging

deeper the lived experiences of English learning
abroad, and reconfiguring and

representing the complexity of SA experiences and
English learning.

International exchange students, Narrative inquiry,
Study-abroad
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International exchange student programs have been launched in higher education
in Taiwan for years; however, few studies have been carried out to examine the
process and products of such study-abroad (SA) experiences in local academic
communities. Considering the impacts of SA experiences on English learning

international research studies generally present positive effects in various aspects

ranging from affective, psychological, linguistic and personal aspects. Nevertheless
most studies are conducted as quantitative research, focusing on the discussion of
cause-effect relationship between SA and English learning from the subjective
perspective of the researchers. In addition, most studies are focusing on the SA



experiences of native speakers of English and the change of learning environment to
an English-speaking country. Following the turn of sociocultural paradigm and the
trend of English as global lingua franca, | suggest the SA relevant research should
employ a holistic approach, considering multiple and critical perspectives on the basis
of reflection, analysis and interpretations of English learners as insiders. The
informant of the study is a Taiwanese female student who goes to Europe for graduate
studying. The study aims at observing, documenting, analyzing, and interpreting the
lived experiences, learning episodes, and critical events of SA through collaborative
narrative inquiry. The purposes of this study are two-fold: (1) examining how English
learners observe and analyze their English learning in SA environment, and reflect on
their SA experiences through narrative reflections; (2) examining the processes
English learners make sense of themselves as English learners, the nature of English
learning, and the interactions of SA environment and English learning, and the
deconstruction and reconstruction of emerging consolidations regarding English
learning. The results of this research will broaden the scope of SA research by digging
deeper the lived experiences of English learning abroad, and reconfiguring and
representing the complexity of SA experiences and English learning.

Key words: International exchange students, Narrative inquiry, Study-abroad
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(study-abroad experiences) ep AT 3 > RPN EHFR frinl v A X D) E£AR o

Ho o A B Y es B WEE Y AR A F o AL R bt o E i
FARG A EY g%k RGN rﬂi%—i(lsabelll 2004; Kuntz & Belnap, 2001;
Serrano, 2010) - ,{%m v A B Y mg T B (R EEY ) 2 mEEY

BEE > TRF LG R (what) 4o B (how) ~ 5P A2 4 2 g
B (why) B8y g 4 frrre § Y 58 (situated contexts) 3 —;%; w3
Bl o P EFEA PR R FFE S PR BREHET (Freed, 1998) TR E

YA 2 A E=F8Y E'ﬂ#”i%’-* ’ éﬁ’”“““%fﬁ%éé“ LFETHY 2 %_w MBS
TEPOR GO WL DHRRBAEYE T M F Mo i L (Dolby& Rahman,
2008)

BEARA G E Y a0 AREENE Y 2 Sp A el g F 23R
e B A R LERTS BEFIER FREN AEARY Y 2
Bis A gnamnt] o BB Y g g F B 4% 1) £ 48 (Chapman & Pyvis,
2005) - u’z‘e:b‘gzﬂ AR e AT R R Ry B% A EY ST A5 5
g o B e 7 e it F a(intercultural awareness )cg&!  (Alred & Byram,
2002; Williams, 2005) ~ # % #: ¥ <5z it (lsabelli-Garcia, 2006) ~ % ¥ it & &
3 & cee ¥ (Tanaka & Ellis, 2003) ~ 5#+ (interaction ) £24+ ¢ it (socialization )
s 35 (Cook, 2006; Dufon, 2006 ) ~ v & # (oral proficiency ) (Freed, 1993;
1995;1998) ~ < ;2 F ¢ s 4 3k (Tanaka & Ellis, 2003) % - @ /a3 ¢t B ¥ = 7
PEEBLARIPALZZFE D (L) Ay Eecpmdgy —*“ HRTE o F B L
4 (intercultural competence) ~ # & &2 .~ 312 (affective and psychological ) & &

\Xr



& % (Cubillosetal.,2008) ; (2) #3 £~ x B ¥ ﬁ 4 H
B G RE R B A FRAY P IAREEY H iy B
(Teichler & Maiworm, 1997) ; (3) =% £ <3 fuid F B ¥ (ip B 714
(environmental factors) » 4 4575 *t & 3 cp 85 71 % 22 & ¥ 3 E co4p M 1 (Llanes
& Munoz, 2009 )
AREK P RRET A Y Sk AT > BT 2 RS
o R A RMRY R A L R O ENI FEAPRE LD
2 FHEY —‘kﬁl 3 % & (Amuzie & Winke, 2009; Tanaka, 2003; Van Hoof &
Verbeeten, 2005; Yang, Webster & Prosser, 2010) ~ < it ig J& (Pedersen, 2010 )
g 2 ) (pretest) ~ (5B (posttest) #7 % o ¥eIpIFE D AL 4 L > RS
d =7 ﬁ B 418 {7 F] % (cause-effect) 4 472 28 (Llanes & Munoz, 2009; Wood,
2007) X @ AL g AEFT T AL A o FFL T A P H TR IR G (R4
SAREE S B e £ BB {20 AW 22 Gk § ¢ 1t Clemente, 2003;
Holliday, 2003; Palfreyman, 2003; Toohey & Norton, 2003) ~ 4 {43 & (Aoki &
Hamakawa, 2003 ) ~ =~ i+ 3 2 g8k (Dickinson, 1995; Schmenk, 2005) % % ~ &
WAL O EFARET B AT T Beon G B0 TE s g Lo P
Jg % 247 (learner analysis) # % (Benson, 2008; Macaro, 2008 )
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HRZFATHE  BEFIFERM SATEBREHFT -
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BEREY AR > - S Y ship it PP R (targetcountry) 2 £ p 133

(target language ) - fi2-" ¥ 4% w42 7 (lsabelli, 2004; Kuntz & Belnap, 2001;
Serrano, 2010) » FIpt s hE Y B S L FE Y B BT o KA FE e
# IF”’Q LFEr TR EY SR T RSO RRERPEY R EY F

Benhl gk~ B Y F Y R g L& s ji (dynamics) (Gmsburg & Mlller
2000) P R | fﬂi}i RAATRRAPEY ERERY F 5B g MR
(Dolby&Rahman, 2008) o & HAE 4 EH A é‘;‘ wo8g4 ,:,4 ek +}ﬁ oy
WPE Y FRE? aBHEY hipaBiRy FaieP s BZREFTFY 7 97

BAPB R AR~ TT Y 0 FY ThRIER (accessmlllty of Iearnlng
resources) 4rie ? & > B2 dofe A fie s BU TR QL BB NG F
A3 Edr 7 (Kinginger, 2008 )

P R'ERH» B EY shawT g o ﬁkfﬂml heE g 3—*‘*’m

\ & F]% (internal factors ) (ﬁrﬁv%%’w T A& FLE) F3oad %&mﬁ”ﬁ’,i‘i) .

B FE (3% > %) % - Van Hoof bt’Verbeeten (2005) % L gt3tis b gy
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AR o REERFI P BURYIF IR RTF ZTVNEENT -
2 ST U R (T s B R B Y enp Jfﬂl?ﬂ ° “f prz vk B A i g s 0t
B 0 #eh B A RIS PR (F > 4§ BB A shp AL (Yang,
Webster & Prosser, 2010) - #% % &t B ¥ S ¥ ke B -2y 2% &1 0 Q)

FA7 kG (exposure) *t7 ik g 2 LB Y 1 (2) STV - B2 b4

g T s E 8 W pen%] B % (stereotyping) 5 (3) 3R R A4 ¥V
@é (an alternative view of word ) ; (4)#& #3838 p & &= i+ % i (culture norms)

Lk € 1 EE (social value) 7 B> E R LR TS (5) SFEs 8 Y o
B4 FHH 7 RZAF AR E%RDFE > K2R (Talburt & Stewart, 1999;
Van Hoof & Verbeeten, 2005 )

A E Y 3 e Z B Y hiE 0 A & F] G Aty p ARk E > ikt
&V eng Y (informal learning) # ¢ > ARz 2t Egw 4 (22 F A1) 3
¥ (contact) el § > it 5 ¢ *K*F B4 a5 iU ek 2T g 4 cndk 2 (Tanaka & Ellis,
2003) - ¥ & ’??ﬁ%?z\ﬁlm%“ CEARE B W‘ﬁ*u’ ENOE 9V IR
B> & 2 E &5 =89 i“,;finb 7 32% afcfk (Kinginger, 2008) ° /& ¢F § ¥ 5%
HE GBI 4 ek A o rk 0 Bt e g e A cndi 42 & (degree of contacts )
LBy i B~ k&% % 42 & (language proficiency ) » £_¥ — i %1% (Freed,
1993) - P TEFpD o I E RN (interactive contact) (4r#7 § b 4 & * 3F
AR EETAREARM AT S F LA oA RRERIF AT S 5 frhzt
3 ¥ 3% & (non-interactive contact )7 (4R -5 R % ) < & $1 % (Coleman,
1997)

K,% THT B PR BB EY Gk AL EF ( pragmatics )
o ey 7o Regan(1998)£fI T #MoAL€F 5 a4 gociolinguistic competence )
Y @B R gy B EM %o ALY @8 (context of acquisition) -
g+ (degree of contact) 3% = 42 & (level of proficiency) ~ %3 ﬁig?J ek
¢ (role of input )~ 3% * L &%k € 3% F #-(native speaker sociolinguistic norms )~
X E (individual differences) % » $R§t v ehiF b g3 T a4 FR G 3 B lE
WA @ 2RAER LHRTEEHFT R IRFIF A E DA
)i R Ll h i v Ao dp e £ (initial gains) #i 5 B ¥ - R ¥ A HEF T AR R
i Fo# ﬁiﬂ » & JE B A i (modified) o ¥ ¢b > a3 A B Y anp- g oo 5 opbat
gy i P AR F A Lang s % 8 (variation )~ b $(style )~ et 58 44( formallty) J
Fapf 2 BEEY F v g 2 (formulaic phrases) s 5 o ¥ ¢he 5§ Ap

Ty FERFY i T gﬁfm&%‘? iv & % & 42 (intercultural learning process ) (Ward
1996, Zhou etal 2008) - FHp ARV ERENEY F5 1D Ben¥les
i & ANEs< it 4 4 (intercultural competence ) » 4o it §i‘ ¥R

(intercultural learning and adaptation) ~ g~ i /&if 2] % & i (cross-cultural
communication and teamwork ) » 2 % i 4 it 4 (personal competence) - 4rp A



Foer g A (self-awareness and self-independence) % (Yang, Webster &
Prosser, 2010 )

/H\'sz,EﬂV‘a\% KoBEPRET AR Zk’éﬁﬁlm\’?pﬁﬂ)\‘?
o g oz 2P R r“ (targetculture) #2fF e s £ ¢ - 3o ZH Y > 7
WAL IR G BRE AR R T ARG 1 P A
HAF»pd By g1 - g2 rtea DEAARRA AN B & 4B
o4 B B2 i #®4F (culture shock) £ < i if & (culture adjustment) f* 4 > 4o
% &7 F W g b ¥ (communicative style) % & w e+ 3% (host
language) - Flis* 2 p A 205 - FY b anEd § & (communicative needs)
1L

B3P

AEIFRPDIRG 5 - BFTPOERE kB 2o E Y fie
% g4 E & & (narrative reflections) » {3t p AE ZE Y E2FF LEY
(reflective Iearning) P ENMFEANBE A AR E Y SREEFZE Y o
Mgl 5= BFEPOEFr T REFEY F AL \7&5 B~ ¥
HWT o AEFEY e 2 8 '%f’%iﬁﬁ*’ koo AL

AR IR AT R e LTI 6 ] &
(cause-effect) #£ 4 - j\ﬁrf’“ﬁukﬁwéffb m—gg‘;, FIRF AW A h B Y s
BEEEV L BENF ZRFDEEF]EM G 9 njﬁ”i BT iR

CEER A ‘\1*1‘#%@%5% vt R kE B erig",l__,,f;‘,r C LI SN N
%‘#ﬁi—f* PR AR S JHEFEY LR MM AE RS
FET '1:}7%)‘1/4 B RT T LI o U 2 g~ [ R e 2
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By

A3t 2 4% 3 5 (Narrative Inquiry) 5247 5% 0 % 2 it 2@;\{; ERNETS
MTEE AP ATRBAR D F BER RS TN O ETESEY X OB
mvxt\er,g\%)kﬂf#\yr B Y ol o

BARKEFT AN EE Y S RIS o AP E R P E Rk
Booif30 £ GG ARRARS W L EHALTE o E A EFR S LR R
MR R ’”éﬁ AR B AFREEE Y & R (Clandinin &
Connelly, 2000; Pavlenko, 2002) - { 3 §—*‘Ffu scE # % (narrative turn) ~ 4<%
# ¢ (narrative revolution) ( Lieblich, Tuval-Mashiach & Zilber, 1998) - * %2}
FHREFT LBEPAR 61'?)% Z_J&* (Pinnegar & Daynes, 2007 ) - &2 R 4cFE &
F/muaz’rﬂppﬁﬁfﬂﬁ SRR B oA Rk s - A T AE iy

- fBRFN o HP '%“ Eforrg 2 EOE R BEHE N1 L R

s e B4= %k (adiscourse form in which events and happenings are configured into a



temporal unity by means of plot) ;| (Polkinghorne, 1995) - Wizt ena & m 3 o
Ao ehh B E_E pE R A o (chronological ) ~ 3 & & e (meaningful ) feik ¢ 14
=1 (social )

BEATOZBET L IAATAL E AAE TN E S B EOR T

(Elliot, 2005) - FiEsc¥ £y > A Pp Nnd FEHE e~ Tj87 Bjzp
R, & (Riessman, 1993) o 5B E 0 A A B p ANk oo & Sk
¥ E g F:@ﬁ_t’ R R E B p A (Crossley, 2000) - AR 2 A Y
G P TSR fRER S N - B F R R b kR
SRR ETAE T i ¥ 12 4 17 (away of understanding experience, a
collaboration between researcher and participants, over time, in a place or series of
places, and in social interaction with milieus) ;| (Clandinin & Connelly, 2000, p.
20)
CEEFELF T RERIEE A B LG T ERF A 4;:3;%:‘;; &%
7 AW~ F Lendggia e (intentional reflective human actions) » # = > 4%
L8R € BB R,T Bl ¥V RRHT RR AT FEERELR F
WA ADRYFREDE B w oL F o KRFHL &zijﬁﬂ eI A S
B isAEHE ¢ 7R KRG v auEiElyons & LaBoskey, 2002) - Elliot(2005)
Fd o KEHETTM IR s 0 (1) APad Figsk o R g4 EE
BRPEE R o (2) $#¥y %2 (participants) sz - e P L
AEF TR i F A4 (sallent themes) - (3) "EF P 75 4 e &
Hiffg o (4) pRAEHp ADER (representatlons of theself) - (5) # 7 %
AL S AFFOL TR - BRA A AT NERRFLRBIFL FEAY
s IS i (lntersubjectIVIty) SR EL o 4 r {fp‘, hecFiEy BT X R
é:v}% ~ 3 fnmfr’f-\. 'ﬁ’ﬁ)ﬁﬁ_o

PL¥ER
AFTRR2Z B ERET FE A AT RE B - AR Arz B
Au AR T2 a4 (1) AFFTE IRt BEFEGS- ~F 0 A4
&P dhE - 5 A FR e T — rEF o E - q;jraﬂFrsd FEA TR T
HEE & PA P F AREFEAS R ST THFEER Q) MET 2
MET L @2 237 B2 LT AL MELRTRINF-EF
B ANIER AT 2 > & 325 4% 5% (peak experience) ~ M 55 (nadir
experience ) ~ #& 72 (turning point) ~ &% el ~ GFEOE LR 70 A
R g Rl S ERD TR R e hE R (3) £RE 4
14§é414 Z%E Y AT R AP T 2ipd frip i £ &0 A B o 02
PHRELEEAREY BT R EMBEE (4) ARERFEARAA KRS
PEESEER AP S RS R PET LI AR 26T
MERDAFEY SRR (5) B4 BPH I FEAHEEFLL R
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(1) 2 =% & (life chapters)
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chapter 5. = i o X kekh ?

PR -Api 2 p B I AT o R AT ERFHINY LA AT E S
AR BT EEF AL EIET FER - Bfod Pkeh o B Biod dsokeh o
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Abstract

A substantial body of research suggests that autonomous learning theory and practice, originating from the West,
does not work in non-western regions, such as East Asia, within which power, authority and social class are
widely recognized and respected. In particular, general characteristics of Chinese learners are recognized as
being passive, dependent, relying on rote learning, and lack of critical thinking. Researchers believe that this is
because the core values of Confucian-heritage culture (CHC), which is widely shared and distributed in East
Asia, are deviant from the concepts of autonomous learning. This paper reports an ongoing project on
localization of autonomous learning theory in CHC context. Following socio-cultural paradigm, this paper
argues for the need and necessity of generating a localized understanding of autonomous learning with the
consideration of historical social cultural influences on a particular ethnic, social, cultural group of people. This
paper attempts to propose a comprehensive framework of interpreting autonomous learning through decoding
and analyzing the concept of learning in the Analects, the classic of Confucianism. The contributions of this
paper include offering: (1) a holistic approach to reading and analyzing the Analects; (2) a relatively local
comprehension of autonomous learning from Chinese views of learning.

Keywords: Autonomous learning, Chinese learners, Confucian-heritage culture

Autonomous Learning in East Asia

Autonomous learning has been conceptualized and examined from a great variety of perspectives over three
decades, ranging from analyzing mental and psychological processing to observing and interpreting overt
behavioral patterns. Pennycook (1997) indicates that the majority of relevant research still remains in the
mainstream autonomy study, which focuses on individuals’ psychological and learning strategies on specific
tasks in well-controlled lab environments. Nevertheless, emerging alternatives to mainstream autonomy have
been rapidly spreading all over the world with the wave of globalization and informational technology. These
alternative views of autonomy learning, which appear to be relatively more radical, reflective, and critical than
traditional versions of autonomous learning, have somehow become trendy and influential in cross-disciplinary
academic communities in recent years (Benson, 2006).

Traditionally, researchers seem to believe that autonomous learning deriving from western culture which
emphasizes self-management, independent learning and individualism does not work for East Asian learners
who mostly prefer cooperation and collectivism (Brenna & Fan, 2007; Jones, 1995; Nguyen, Terlouw & Pilot,
2006). While independent learning and the mental capacity of self-management used to be the research foci of
traditional autonomous learning studies, East Asian learners were usually recognized as passive, pessimistic,
and obedient (Holec, 1981; Gremmo & Riley, 1995; Jones, 1995). A conventional view indicates the cultural
constraints, like the backwash effects, the over-emphasizing of entering high-ranking universities (Chen,
Warden & Chang, 2005; Gremmo & Riley, 1995; Lamb, 2004), and especially the Confucianism, as the capital
causes for such distinctive learner characteristics.

However, more and more counter evidences show that there are no significant differences between the believes,
attitude, motivation, learning outcomes, personality traits of East Asian learners and those of western learners.
In particular, these studies propose that East Asian learners behave like autonomous learners in their specific
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unique political, cultural, social, institutional contexts (Chen, 2009; Littlewook, 2001; Shi, 2006; Vansteenkiste,
Zhou, Lens & Soenens, 2005). While some researchers look into situational factors and/or the effects of small
culture to search for the interpretations of East Asian autonomous learning, the macro-level cultural heritage and
social political contexts seem suddenly become irrelevant and least important. Following socio-cultural
paradigm, this paper argues for the need and necessity of generating a localized understanding of autonomous
learning with the consideration of historical social cultural influences on a particular ethnic, social, cultural
group of people.

This paper reports an ongoing project on localization of autonomous learning theory in CHC context. This paper
attempts to propose a comprehensive framework of interpreting autonomous learning through decoding and
analyzing the concept of learning in the Analects, the classic of Confucianism. The contributions of this paper
include offering: (1) a holistic approach to reading and analyzing the Analects; (2) a relatively local
comprehension of autonomous learning from Chinese views of learning.

Alternatives of Autonomous Learning

Of all the research paradigms of autonomous learning, Benson (1997) presents three versions of autonomous
learning research: technical version, psychological version and political version. Technical version of
autonomous learning research highlights skills and strategies in self-study, such as cognitive strategies,
metacognitive strategies, social and affective strategies, etc. (Oxford, 1990). These research studies attempt to
discover a holistic view of strategic control of language learning and use and possible implications for learner
training (Wenden, 1991; Wenden, 2002).

Technical version recognizes autonomy as situation, investigating the metal qualities and behavioral features in
self-learning situation, such as self-access centers (Dickinson, 1987). Psychological version aims at examining
general affective and attitude factors in learning, discussing the mental dispositions and capacities in learning
(Holec, 1981). Political version focuses on learners’ empowering and emancipation, covering the issues of how
to empower learners to participate, control and manage learning content and learning processes (Benson, 1997;
Sinclair, 2008). This research track is usually associative with the proposal of autonomy in language, autonomy
in learning and autonomy in living by Candlin (1997), attempting to look for a more efficient way to reconstruct
learning environment for learner empowering (Ganza, 2008; Macaro, 2008). From the perspective of social
criticism, learners are encouraged to learn ‘to liberate’ themselves from personal, situational, social and cultural
systems (Benson, 2006).

Oxford (2003) expands Benson’s (1997) prototype of autonomous learning by adding sociocultural and
political-critical perspectives. Socioculturel perspective with two levels emphasizes socially mediated learning,
that is, social interactions in learning and developing. The first level of sociocultural perspective, deriving from
Vygotsky’s (1978) theory, considers situational contexts as the critical factors for learning; that is, learning and
developing could only happen when individuals continuously interact with the internal and external world via
various types of mediators (Lantolf, 2000). Mediators could be artifacts, symbolic systems, interlocutors,
activities and experiences, etc. Mediation is a process through which human beings develop cultural artifacts,
concepts, activities to regulate selves and the surrounding cultural contexts.

The second level of sociocultural perspective highlights Situated Cognition and Community of Practice (Lave &
Wenger, 1991). According to Situated Cognition, knowledge is not accumulation of static facts, but process of
product of long-term negotiations and discussions of a group of people through joint life experiences. Learning,
therefore, refers to the process of participating into a particular community of practice from the peripheral to the
core. During the process, learners’ expertise, identity, power, motivation and contribution to the community
increase. Situated Cognition deals with the issues of: (1) the possible learning resources of the environment,
including masters, events and actions, artifacts and tools, etc. ; (2) the accessibility of learning opportunity, and
the transparency of practice; (3) the development and transformation of the interactions between learners and the
discourse of practice; (4) the possible conflicts and contradictions occurring during learning processes (Lave &
Wenger, 1991). Oxford (2003) suggests that a more complete picture of autonomous learning could only be
depicted through a more global stance, which considers the multiple interactions of personal and the embedded
situational and sociocultural contexts in observing, analyzing, and interpreting learners’ learning and
developing.

Learners from Confucian-heritage Culture

Some research results label the leaner characteristics of East Asian as quietness, obedience to the authority of
teachers and course materials, and reluctance of asking questions and expressing their thoughts in public. Also,
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East Asian learners mostly learn through imitation but not independent thinking; that is, these learners develop
themselves through reproductive learning but not analytical and/or speculative learning (Ballard & Clanchy,
1991; Hu, 2002). In particular, Chinese learners mainly rely on rote learning and lack of critical thinking
because critical thinking violates the value system and social expectations in Chinese culture (Carson, 1992;
Connor, 1996). Researchers believe that these so-called value systems and social expectations are deeply
influenced by Confucianism; consequently, traditional Confucianism has turned into the social cultural
constraints which would have direct and indirect impacts on learning and developing of Chinese learners.
Therefore, learners from Confucian-heritage culture would bear different patters of learning believes, attitude,
methods and tactics from the learners elsewhere. As a matte of fact, traditional autonomous learning research
indicates Confucianism contradicts autonomous learning theory, which is mainly developed and constructed in
the western world. Even worse, it seems that Confucianism does not support learning and learner development
(Atkinson, 1997). However, such claims meet their challenges when more and more researchers present Paradox
of Chinese Learners; that is, Chinese learners outperform Western learners (Wang, & Wang, 2002; Watkins &
Biggs, 1996). Kember (2000) believes that Chinese learners are capable of adjusting themselves with selective
learning strategies to meet different requirements in different learning situations.

Researchers have noticed that the lack of knowing the particularities of embedded social and cultural contexts of
Chinese learners, somehow, would oversimplify learning phenomenon of Chinese learners and/or provide
superficial and limited interpretations. For example, Bigg (1996) pinpoints that Chinese learners tend to apply
repetitive learning rather than rote learning for purposeful function, not mechanical function. Besides, though
Chinese learners tend to use memorization strategy (Huang & Naerssen, 1987; Yang, 1999), Marton
distinguishes types and functions of memorizations: rote memorization, memorizing what is understood, and
understanding through memorizing. Jiang and Smith (2009) argue that the memorization strategies Chinese
learners employ are actually diverse and complex with different layers and functions, such as repetition and
memorization, understanding and memorization, memorization and the need for review, word association and
memorization, use of Chinese pronunciation and memorization, etc.

More and more research studies have presented that Chinese learners bear the characteristics of autonomous
learners. Nevertheless, there still seems lack of a interpretive framework to resolve the puzzle — Paradox of
Chinese Learners. Why are Chinese learners able to develop themselves to become autonomous learners while
living and participating a social cultural historical context which seems discouraging autonomy, independence,
and critical thinking? How do Chinese learners develop themselves as autonomous learners while they are
mostly constrained by Confucian-heritage culture? These questions are worthy of further discussions.

Localizing Autonomous Learning

Hu (2002) reviews relevant literature and synthesizes six features regarding the core concepts of learning and
teaching in Confucianism, including attitude toward learning and teaching, how to learn, the relationship
between students and teachers, prototypes of Chinese education, teaching aims, and learning objectives.
Research results indicate that traditionally Chinese educators seem believing that teaching appears to be
something serious, course books are the major source of learning, teacher-student relationship is hierarchical,
learning could only occur through multiple imitation, teacher’s role is to deliver knowledge, and learning
objectives are to honor ancestors. These claims seem becoming a rigid stereotyping of learning and teaching in
Confucianism and unable to provide answers to previously discussed paradox. In order to construct a more
holistic picture of localized version of learning and teaching in Confucian-heritage culture, some researchers
argue for the need to re-investigate relevant believing of learning and teaching in Confucianism through the core
classic — the Analects (ﬁ?ﬁ), the collections of the dialogues between Confucius and his disciples.

Shi (2006) closely examines the core classic of Confucianism — the Analects — with the six features proposed by
Hu (2002) and comes up with quite different conclusions from the commonly well-known concept of teaching
and learning in Confucianism. Regarding the nature of learning, the Analects appreciates the significance of
joyful learning: “In the pursuit of knowledge, curiosity is more important than knowledge itself, and interest is
even more important than pure curiosity (310 U4 F o 3V T IEELY )" The Analects also
encourage multiple sources of learning — books, friends, communities, and so on: “In a group of three people,
there is always something | can learn from (= * /= & Z}[{]¥5).” Additionally, Confucius directly pinpoints
the significance of thinking in learning: “To learn without thinking, one will be lost in his learning. To think
without learning, one will be imperiled (5%[1 T B[l » RA %»E[ﬁﬁ).” Confucius also values active learning
and motivation: “I never enlighten anyone who has not been driven to desperation by trying to understand a
difficulty or who has not got into a frenzy trying to put his ideas into words. When | have presented one point of
a subject and he cannot from it, learn the other three, I do not repeat my lesson, until he is able to (7~ & flg% P

Bangkok International Conference on Social Science



PET 3 38~ B = B> o I ).

Shi (2006) further investigates Chinese learners’ believes through survey covering the six features and
concludes that Chinese and western learners have similar attitude and believes of learning: being active, critical,
versatile, negotiating, and participating, etc. In interpreting the results, Shi proposes the westernization of
traditional Confucianism, and the westernization of Chinese learners. Unfortunately, this explanation falls into
the flow of logical reasoning, especially in literature review Shi has actually got the insights of Confucianism
with the verses of the Analects, which could be the evidences to show Confucianism itself do bear the particular
features of autonomy in learning and encourage autonomous learning.

In order to construct a localized version of autonomous learning in corresponding to the particularities of
Confucian-heritage culture, this paper proposes a holistic approach to examining the Analects in an ongoing
project. The discourse analysis includes cross-level discourse analysis — word level, sentential level, discourse
level, situational level, and societal level. During discourse analysis process, inductive reasoning and constant
comparison are applied to organize possible coding and themes (Glaser & Strauss, 1969). In this project, we do
not start with prepared lists of coding scheme; instead, we carefully read the texts word by word, line by line,
and sentence by sentence, trying to find salient themes and patterns, and the possible interconnectedness
(Polkinghorne, 1988). The discourse analysis process is constructive, generative, iterative, and continual
(Lincoln & Guba, 1985).

This project employs “analysis of narrative” approach (Polkinghorne, 1988, and processes the texts with open
coding, axial coding, and selective coding as suggested in Grounded Theory (Corbin & Strauss, 1990). In open
coding, we coded all possible and potential meaningful information units and describe the internal properties
and dimensions of all units. At current stage, possible information units could be words, sentences, discourses,
and situations, etc. Then we move to axial coding and prepare to classify the labeling of open coding and
forming categories. In selective coding, we search for the meaningful patterns among informational units,
emerging themes, corresponding situations, concrete strategies with holistic descriptive analysis. All the texts
are managed and processed via Atlas.ti, a software developed for qualitative data analysis.

Conclusion

This project starts from a review of relevant research studies on autonomous learning in the Confucian-heritage
culture. The scope of literature review covers cross-disciplinary studies, including cognitive psychology,
autonomous learning, socioculural theory, Chinese ideology, Confucianism, etc. The project is carried out on the
attempt to construct a comprehensive framework to get the insights of learning autonomy of Chinese learners,
while there seem to be contradictory findings regarding learning processes and outcomes of Chinese learners in
literature. The potential contributions of this project include three aspects: (1) forming an interpretive
framework for the interrelationship and interactions between Chinese learners and the embedded cultural
contexts; (2) organizing a cross-disciplinary research study, involving diverse disciplines — philosophy, history,
Chinese ideology, learning theory, sociocultural theory, cognitive psychology, etc.; (3) providing a pedagogical
implication from the viewpoints knowing learning and learners in the specific cultural contexts of
Confucian-heritage culture.

References

[1] Atkinson, D. (1997). A critical approach to critical thinking in TESOL. TESOL Quarterly, 31: 9-37.

[2] Benson, P. (1997). The philosophy and politics of learner autonomy. In P. Benson and P. Voller (eds.),
Autonomy and independence in language learning. Londong: Longman.

[3] Benson, P. (2006). Autonomy in language teaching and learning. Language Teaching, 40: 21-40.

[4] Biggs, J. (1996). Western misperceptions of the Confucian-heritage learning culture. In D. Watkins and J.
Biggs. (Eds.). The Chinese Learners: Cultural, Psychological, and Contextual Influences (pp. 45-68).
Hong Kong: The University of Hong Kong.

[5] Brennan, A. & Fan, R. (2007). Autonomy and interdependence: a dialogue between liberation and
Confucianism. Journal of Social Philosophy. 38(4): 511-535.

[6] Candlin, C. (1997). General editor’s preface. In P. Benson & P. Voller (eds.), Autonomy and
independence in language learning. Harlow: Longman.

[7] Carson, J. (1992). Becoming biliterate: First language influences. Journal of Second Language Writing.
1(1): 37-60.

[8] Chen, J. (2009). Students’ perceptions of process-oriented English course in summer session. Selections

Bangkok International Conference on Social Science



[9]

[10]
[11]
[12]

[13]
[14]

[15]
[16]

[17]
[18]
[19]

[20]
[21]

[22]
[23]
[24]
[25]
[26]

[27]
[28]

[29]
[30]

[31]
[32]

Chen, J. F., Warden, C. A., & Chang, H. (2005). Motivators that do not motivate: the case of Chinese EFL
learners and the influence of culture on motivation. TESOL Quarterly. 39(4): 609-633.

Dickinson, L. (1987). Self-instruction in Language Learning. NY: Cambridge University Press.

Ganza, W. (2008). Learner autonomy — teacher autnomy: interrelating and the will to empower. In T.
Lamb & H. Reinders (eds.), Learner and teacher autonomy: concepts, realities, and responses. Amsterdam:
John Benjamins.

Gremmo, M. & Riley, P. (1995). Autonomy, self-direction and self access in language teaching and
learning: The history of an idea. System. 23(2): 151-164.

Holec, H. (1981). Autonomy in foreign language learning. Oxford: Pergamon.

Hu, G. (2002). Potential cultural resistance to pedagogical imports: The case of communicative language
teaching in China. Language, Culture and Curriculum. 15(2): 93-105.

Jones, J. F. (1995). Self-access and culture: retreating from autonomy. ELT Journal. 49(3): 228-234.
Kember, D. (2000). Misconceptions about the learning approaches, motivation and study practices of
Asian students. Higher Education. 40: 91-121.

Lamb, M. (2004) It depends on students themselves: independent language learning at an Indonesian state
school. Language, Culture, and Curriculum. 17(3): 229-245.

Lantolf, J. P. (2000). Introducing sociocultural theory. In J. Lantolf (ed.), Sociocultural theory and second
language learning. Oxford: Oxford Univ.

Lave, J. & Wenger, E. (1991). Situated learning: legitimate peripheral participation. Cambridge:
Cambridge Univ.

Lincoln, Y. S. & Guba, E. G. (1985). Naturalistic inquiry. CA: Sage Publications.

Littlewood, W. (1999). Defining and developing autonomy in East Asian contexts. Applied Linguistics,
20(1): 71-94.

Macaro, E. (2008). The shifting dimensions of language learner autonomy. In T. Lamb & H. Reinders
(eds.), Learner and teacher autonomy: concepts, realities, and responses. Amsterdam: John Benjamins.
Nguyen, P., Terlouw, C., & Pilot, A. (2006). Culturally appropriate pedagogy: the case of group learning
in a Confucian Heritage Culture context. Intercultural Education. 17(1): 1-19.

Oxford, R. (1990). Language learning strategies: what every teacher should know. NY: Newbury House.
Oxford, R. (2003). Toward a more systematic model of L2 learner autonomy. In D. Palfreyman & R. C.
Smith (eds.), Learner autonomy across cultures: language education perspectives. NY: Palgrave
Macmillan.

Shi, L. (2006). The successors to Confucianism or a new generation? A questionnaire study on Chinese
students’ culture of learning English. Language, Culture and Curriculum. 19(1): 122-147.

Sinclair, B. (1997). Learner autonomy: the cross-cultural question. IATEFL Issues. 139:12-13.
Vansteenkiste, M., Zhou, M., Lens, W., & Soenens, B. (2005). Experiences of autonomy and control
among Chinese learners: vitalizing or immobilizing? Journal of Educational Psychology. 97(3): 468-483.
Vygotsky, L. S. (1978). Mind in society: the development of higher psychological processes. Cambridge,
MA: Harvard Univ.

Wenden, A. (1991) Learner Strategies for Learner Autonomy. London: Prentice Hall International.
Wenden, A. (2002) Learner development in language learning. Applied Linguistics, 23:1, 32-55.

Wong, N. Y., & Wong, W. Y. (2002). The “Confucian Heritage Culture” learner’s phenomenon.  Asian
Psychologist. 3(1): 78-82.

Bangkok International Conference on Social Science



R ¢ /RT3 32 %842 p T4

AR LR BRI PR ST PRI kL RS
E(%Q#+¢%wA$\&a‘%E‘%$é@—ﬁ%%a?ﬁﬁ> L7
LB LAY FEA B FRSH B FHEESE S T FETR o

L g p 38Ry Epf AR - 2350 0 R L
| B
[0 A p 4k (GGem > 2100 3 5 12)
L] =4 Pz
[ Flef s e ¥
[] #& &7
W Z}KZJ‘%F»-‘T\F"} 7 »](g:if_,]; j}g,ﬁog,{nﬂ ¥ % 2 K K 74 E’*"*{
B dpams Buo FER EIEEHié-"—?uv%&/?ﬁ?iP"‘/ﬂﬁ’f‘u*fL?%J’
ol N I
2. F g Ak B AV Fh {1 E
He e i agdz~% BEn° &
241: 0 &9 O ¢ O#
Fag e gF#E [Jisg? [a
Hu 1 (m2100F 5')

3§@§ﬁa$~ﬁw@%~ﬁg%@?%a’?%Pi$%1%ﬁé%*%
B (HRAESFTALZALER - RE - BPAE- AP BT HP) (1
500 % ')

%&iﬁm7¢%ﬁ?ﬂ’bﬂ FREXAHE G METVYRANEY T 27

B ikd B3 ?”*mﬁ%m% G A AE P o B O BT R L st E R

%??ﬁ%’ﬁwmrﬁ Tl e LEFRETAEY Ko o A At

%”’@*—%yﬁﬁﬁﬂﬁﬁmﬁ? FVHDe R g Aug gy
?*@ﬁm “@%%%°¢ﬁmfﬁﬁﬂ,ﬁﬁﬁﬂﬁiaﬁﬁﬁ%ﬁﬁi
BGe~irieen Y A4 FIL AT PSR E Db B AP T 3
Boeng AF T o Fra L0 RE 2 EFEY LR ERER R o




R 442 AT L 3 00 RS Ag oo @I 2

pa-103# 4" 300

P+ 3 %%, | NSC100—2628 —H—263—001—

FELHE | BAEREFEY ANV gk B EnT

,“J', ]f;] A ﬁ N Pliﬁ*ﬁﬁ’l‘# = e - 2 ;1%

e P 44 3 5 B RV EME I [ A5

103 # 1% 25 p

gaEmE |1 fr e | FRE G
103 # 1% 27 p
(v 2)2013 & 24 ¢ FEREF T €

§
(¥ =) 2013 Bangkok International Conference on Social Science
(¢~) BE~ Bz p L5y i

WA AL e N L : :
(% =) Localization of Autonomous Learning in Confucian-heritage
Culture

- e g R

2013 & B¢ FEREFE > L BREEISRA DT 5o RSB T L K~ F Ak ﬁ\,
EREFO KT AforcE o T S s B RS E o A g PR BRAE 0 RIE S A

VTL‘

GRTROUB T2 BE B F B 0 1R AT AR 81 & (TN (G o

NN SO

FIZEE g BAEF P gt penpr R Eat o 35 5 kR £ F 0 A
ﬁj%ﬂﬁ’%%’é%ﬁﬁﬁ%5% Bod e mE | EAl s BANEEL RS 3 L I
¢ Zarbrd here and now 2z %3 B BRIE o

Z B ERme >

T RAFEE (Ao )

pg s )

I ~FHrEk

1

CREE N E

L EERL

= ~®E (&)




RAL gt pmd g SR T4

P #:2013/05/30

FAL g %

VR BREREFEY CAEY

Sk E&TE

E A ey

3% % 100-2628-H-263-001-

FragE: EFREFY

1

R SRR TR




100 F R EHFETHEAFL SR EL

PHRAFA s

33 %5 0 100-2628-H-263-001-

PR BARR S Y

DA R Y sk 5 EE

g X
Y ek P &
5% p R LS s FERE | g SRR
B (s |Ik(z 75 AL = | B S
fegr) | ) #H oo o= ¥ ...
%)
R 0 0 100%
e PiEBREL |0 0 100% #
¥ E T
it g 0 0 100%
P 0 0 100%
o : ﬁ%f g 0 0 100% .
S 9 0 0 100%
B e 0 0 100% n
R I
B4 & 0 0 100% + A
L4 0 0 100%
fgrsih A4 [E A4 0 0 100% o
=X
(2R [BLumih 0 0 100%
LiEen 0 0 100%
L 0 2 100%
o e PALARRBATED |0 1 100% F
gﬁ‘nQ E T
it g 0 0 100%
L1 0 0 100% Y
%11 v ‘;i—ﬂ % ¥ 0 0 100% "
O 0 0 100%
1 ?P
" i 0 0 100% 2
A I
#1142 0 0 100% + A
L4 0 0 100%
P e 0 0 100%
A =
(hEE) LR 0 0 100% '
LiEmm 0 0 100%




H A%
(miz gz
5 hoyE B s d S
HREE S ERREE
V=g g NP LB T
SR R D B
Vicne S TSN | 2
EE G F A

}ljo)

’i X538 P

frebs

—

#R%EL S(7 FRredn)

/e

Re|grga epe A1 8

Vlgen

B ye s IR

T e

3
1
4e
g |FiHE/ iy
i
p

PEASHAEZ 2 (BR) Ak

OO O OO O o (o




LR bl S i

%ﬁpzmzﬁﬁféw%ﬁﬁ\ééﬁﬂﬁ%%ﬂ»@f#%i%ﬁé@%&
& (& 'xﬂa\%vw%m&awzfﬁ CEER - HF BT L3
Eagil g A NY FE L EFRAH B BE o T- FLITRE o

SE PR

—_

1L PP FERVFAAFARR ~ESY P HFFRIT- 5FEF
W= Pk
(ki p 5 (e > 12100 F 5 92)
(% 2 % e
[IF1#F & ¢ %1
IE: RN
s
2 EH”“:‘,\,% LB ey g 4o e ﬂ—g;«f e
w2 et Azt~ BEEY L&
L0 g® O 3 Me
2 L D P Dzm" __Fd
H 0 (12100 F 5 ')
3. 3 m?ﬁt‘r‘;\fjk ~ HFRIRT S A€ 22;3 35 0 FHAG
(RS R TR Lz A& T
500 F % ')
APRTRHLARETR BEFREIEGE G ALY RAMEY T2 Ltk
ﬂ&f?‘;%?ﬂ’iﬁvﬁ?%ﬂ’.% M AR > HORTH L DR EZEY X% AR
Tl e ﬁéff{%""ﬁﬁ*&* o> AT R EAGEFEY T - BY R
B PUGEEFEY DL R LR AEFTY HOTRIRE L B g BB - ik
VOAEELEL o B AT R AR R TR % ~ TR B TR A4 FR At r T g
Bfrg bttt 87 R F TR RO AT o dra {0 RE L SR FEY LR iy
FRE o




	100結案封面_for NSC.pdf
	100結案摘要_for NSC
	100結報內文_for NSC
	100會議心得
	Localization of autonomous learning_2013 BICSS_full paper
	100自評表＿for NSC

