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# < 4 & : VWith globalization, English as a lingua franca or a
global language has become one of the most important
issues in the field of English language teaching. The
rapid growth in the number of people using English as
a global language has led to a debate on whether
native English should remain in its dominating role
in English teaching. This study aims to design a
course on the global perspectives of English and
implement the course through classroom practice in
order to help the students raise their awareness
regarding English as well as their English learning.
There are three major research questions of the
study: ‘What are the students’ perceptions
regarding English as a global language after the
course?’ ‘What are the students’ perceptions
regarding English learning after the course?” and

‘In what ways does the course affect the students’
perceptions regarding English and English learning?’
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The participants were students at an institute of
Technology in north Taiwan who enrolled on the course
‘Global Perspectives of English’ instructed by the
researcher. Taking a constructivist perspective, this

study utilizes action research as the key research
strategy, 1incorporating both quantitative and
qualitative research instruments for data collection.
The qualitative data were analyzed using Miles and
Huberman’ s (1994) three-phase qualitative analysis
and the quantitative data were used as supplementary
evidence. The findings indicated that the students
have changed their perceptions regarding English in
terms of the meaning of English as well as which
English to learn. As to their perceptional change in
English learning, changes were also found in their
expectations of English learning materials, of the
English teacher as well as themselves as English
learners. In addition, the study also found that the
students’ motivation and attitudes towards English
have been improved. Therefore, it i1s suggested that
the concept of global English should be included in
the teaching practice in order to serve, not only as
one of the aims of English learning, but also as the
aims to increase the students’ understanding of
cross-cultural awareness as well as the realization
of the existence of different forms of English in the
world.

Global English, English learning, Constructivism
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Abstract

With globalization, English as a lingua franca or a global language has become one of the most
important issues in the field of English language teaching. The rapid growth in the number of
people using English as a global language has led to a debate on whether native English should
remain in its dominating role in English teaching. Since 1995, Taiwan has commenced a series of
educational reforms and one of the principles is to prepare the students to take on a global
perspective. However, the efforts made have not yet received positive results due to a lack of
teacher training schemes. Besides, only very few studies have incorporated the concept of global
English into the curriculum. This study aims to design a course on the global perspectives of
English and implement the course through classroom practice in order to help the students raise
their awareness regarding English as well as their English learning. There are three major research
questions of the study: ‘What are the students’ perceptions regarding English as a global language
after the course?’ ‘“What are the students’ perceptions regarding English learning after the course?’
and ‘In what ways does the course affect the students’ perceptions regarding English and English
learning?’ The participants were students at an institute of Technology in north Taiwan who enrolled
on the course ‘Global Perspectives of English’ instructed by the researcher. The study lasted for one
year, including the preparation phase and the implementation phase. Taking a constructivist
perspective, this study utilizes action research as the key research strategy, incorporating both
quantitative and qualitative research instruments for data collection. The qualitative data were
analyzed using Miles and Huberman’s (1994) three-phase qualitative analysis and the gquantitative
data were used as supplementary evidence. The findings indicated that the students have changed
their perceptions regarding English in terms of the meaning of English as well as which English to
learn. As to their perceptional change in English learning, changes were also found in their
expectations of English learning materials, of the English teacher as well as themselves as English
learners. In addition, the study also found that the students’ motivation and attitudes towards
English have been improved. Therefore, it is suggested that the concept of global English should be
included in the teaching practice in order to serve, not only as one of the aims of English learning,
but also as the aims to increase the students’ understanding of cross-cultural awareness as well as
the realization of the existence of different forms of English in the world.

Keywords: Global English, Learning perception, Constructivism
1. Background and Purposes

With the process of globalization in recent years, the term English as a lingua franca (ELF) was
developed and defined as ‘a way of referring to communication in English between speakers with
different first languages (Seidlhofer, 2005, p. 339). English as a lingua franca has been playing an
important role in the whole world since the 1950s in the twentieth century (Crystal, 1997, pp. 9-10).
This role has become more noticeable since ‘nearly a quarter of the world’s population is already
fluent or competent in English, and this figure is steadily growing- in the late 1990s, that meant
between 1.2 and 1.5 billion people’ (ibid., pp. 4-5). The main reasons underlying the widespread use
of English are those factors such as colonialism, speaker migration, and the development of
technology (McKay, 2002, p. 16). As Swales (1990) remarks, we are seeing the vigorous emergence
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of regional and global discourse communities together with local speech communities sharing a
dialect.

The rapid speed with which English is gaining more ground worldwide has resulted in changing
conceptions about the ‘ownership’ of English (Widdowson, 1994). According to Smith (1976), the
ownership of an international language become ‘denationalized’ and the goal of learning the
language is to enable learners to communicate their ideas and culture to others. While English
becomes ‘denationalized’, it allows the language to change according to the contextual cultures or
social norms. Currently, English is not only used as a global language (Crystal, 2003) and an
international language (Widdowson, 1997), but has also transformed into various types of
‘Englishes’.

According to Kachru (1985), the use of English is divided into three categories: the Inner Circle,
where English is spoken as a first or native language (ENL) such as the UK and the US; the Outer
Circle, where it is used as a second or additional language (ESL) such as India and Nigeria; and the
Expanding Circle, where it is spoken as a foreign language (EFL) such as France. This model has
triggered various studies by scholars working on Outer Circle Englishes. An example is Bamgbose
(1998, p. 12), who argued ‘the ambivalence between recognition and acceptance of non-native
norms’. As Bamgbose (ibid.) put it:

Once we take, as our point of departure, the function of English in English-using
communities, it follows that our preoccupation with non-native Englishes should be more
with the norms of these varieties and how characteristic innovations have contributed to
the development of these norms. Crucial to the entrenchment of innovations and non-
native forms is codification. Without it users will continue to be uncertain about what is
and what is not correct and, by default, such doubts are bound to be resolved on the basis
of existing codified norms, which are derived from an exonormative standard.
Codification is therefore the main priority of the moment, and it is to be hoped that
research and collaboration in the future will be directed towards this objective.

In the model of Kachru, Taiwan is part of the expanding circle where English is used and taught
as a foreign language. It has been observed by Nunan (2003) that the Ministry of Education in
Taiwan has incorporated the concept of global English in the English curriculum as the curriculum
aims to ‘prepare students to take a global perspective, and to give individuals confidence in
communicating in the global area’ (Ministry of Education, 2000). Despite the efforts made by the
government, the issue of a lack of teacher training in Taiwan remains unsolved (Nunan, 2003). A
recent study on the effects of workshops on Taiwanese high school English teachers’ pedagogical
beliefs about English as an international language found the workshops ineffective (Liao, 2008).
Despite these negative findings, the teaching of English as an international language (EIL) remains
indispensable as our students should be prepared as the EIL phenomena may only be more common
rather than rare.

The need to commence studies in ELF has been addressed by Seidlhofer (2009, p. 240) ‘that
research needs to be undertaken that investigates the possible emergence of ELF innovations, and
makes these visible as expressions of identities and evidence of the sense of ownership of the
language’. In addition to this notion, Seidlhofer (ibid.) further stressed that ‘The recognition of
indigenized Englishes in the Outer Circle has been long in the making, and it would be unrealistic to
expect this process to happen overnight in the Expanding Circle, even despite the acceleration of
such processes that global electronic communication has indisputably brought with it.’



2. Literature Review

The concept of English as an international language (EIL) was proposed by Smith (1976)
suggesting that in order to acquire an international language, learners do not need to internalize the
cultural norms of native speakers of the language. Instances of variations of English are ample. For
example, Hong Kong English is featured grammatically by variable tense and aspect marking
(Bolton, 2010). Another example is the indigenization of English in South Africa by lexical
borrowings and semantic extension (Chisanga & Kamwangamalu, 1997). Since the majority of
English users at present have acquired English as an additional language (Graddol, 1997), it seems
that English is no longer owned by the English as stated in the famous quote that ‘how English
develops internationally is no business of native speakers of English’ (Widdowson, 1994). It has
been depicted that it is the users in the expanding circle who enhance further the claims of English
as an international language (Kachru, 1985, p. 13).

Relevant studies have drawn considerable attention to English used for native speakers and non-
native speakers’ intercultural communication (e.g. Canagarajah, 2007; Peng, 2006), intercultural
competence (Liaw, 2006), or identifying various features of communication (e.g. Seidlhofer, 2004).
The results from these studies point to the important role of cultures in the EIL age. This study aims
to explore the students’ perceptions regarding English and English learning, cultural aspects of
English are included as a focus of the course content. Accordingly, the first part of the course of the
exploration of global English will be “cultures’.

According to Kuo (2006, p. 220), native-speaker model could be used as a convenient and
complete commencing point as it ‘appears to be more appropriate and appealing in second language
pedagogy than a description of English which is somewhat reduced and incomplete’. Despite the
issue raised by Kuo implying the potential drawbacks of teaching EIL, it is also suggested that
‘learners should be allowed to decide which English to learn, including which accent of that variety
to aim towards’ (ibid.). From a study conducted by Ke (2010) on Taiwanese university students, it
was found that the majority of students viewed English accents as resource and assumed native
speakers to be the persons they communicate with. Based on the results of the study, this study
attempts to explore further the students’ perceptions regarding not only English itself, but their
concepts regarding English learning. Accordingly, ‘accents’ is included as the second part of the
exploration of global English.

One viewpoint on global uses of English and ELF is Canagarajah’s (2005) focus on the ‘local in
the global’ (p. xvi) by utilizing Clifford’s (1992) notion of ‘travelling cultures’ (p. 96). Canagarajah
(2005) sees cultures in global contexts as hybrid, diffuse and deterritorialized. This has implied the
feature of mixing the language of English with local languages, cultures and identities. Based on
these groundings, the third part of the course on exploring global English is on ‘localization’ that
encourage the students to find out the unique features of the English they use that are different from
those of the native-like English.

In this study, | take a constructivist perspective on the topic under study assuming that learners
develop through interactions in the social and cultural contexts (Vygotsky, 1962, 1978). Taking the
stance that the students should be given the opportunities to learn more about EIL, Chou (2004, p.
88) argues that ‘To approximate native speech is an unnecessary and unrealistic requirement for our
learners’ and that they should be freed from the burden of producing native-like, accent-free
English.” This argument not only addresses the salience of realistic learning goals for learners, it
also addresses the important affective learning factors that affect the learning process. In order to
help learners to acquire EIL, it has been suggested that providing a wide range of non-native
accents is crucial (Jenkins, 2000). A pedagogical implication derived from this notion is the need to
provide learning materials with a variety of accents from non-native speakers.
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3 Research Methodology
3.1 Research Questions

The aim of the study is to explore the effects of a global English course on the students’
perceptions regarding English learning. In order to achieve the aim, three major research questions
are raised:

1. What are the students’ perceptions regarding English as a global language after the course?

2. What are the students’ perceptions regarding English learning after the course?

3. In what ways does the course affect the students’ perceptions regarding English and
English learning?

3.2 Participants

In order to gain a set of information-rich cases for in-depth analysis (Patton1990), this study
employs purposeful sampling, a strategy often used in qualitative research, to select a small group
of participants for data collection. Since purposeful sampling is also a method that can help
identify a broad range of different experiences and perceptions (Denzin & Lincoln1998), it is an
appropriate approach for this study which attempts to explore perceptional changes through
classroom learning experiences. The participants of this study are students who will enroll in the
one-semester elective two-credit course ‘Global Perspectives of English’ instructed by the
researcher. A total number of 80 students took part in the course. Among the 80 students, 15
students were from humanistic studies, 9 from Information Technology studies, and 56 from
Business studies; 71 students are female and 9 are male. Apart from one student from Belgium, the
other 79 students are Taiwanese.

3.3 Research Methods

Taking a constructivist perspective to the study, it is assumed that knowledge is actively
established by learners to organize their experiential world (Magadla, 1996). In order to answer the
aforementioned research questions, action research is employed as the major research
methodology for data collection as this approach is recognized as ‘a small scale intervention in the
functioning real world and a close examination of the effects of such intervention’ (Cohen &
Manion, 1985, p. 174). Since this study seeks to explore the effects of a course on changes in
students’ perceptions in a naturally occurring classroom setting, action research is suitable for this
study in serving three important functions of this study. First, this approach allows the instructor as
the researcher to receive feedback and data from the students on a regular basis through the
classroom practice. Besides, the feedback and data received can be seen as the most valuable
source of information to identify the effects of the course. Third, action research is featured in its
flexibility in allowing researchers to use various techniques for data collection (Susman & Evered,
1978), which allows for mixing both quantitative and qualitative research instruments for data
collection, a method that has a long history in disciplines that attempt to explain behavior and
social phenomena (Dornyei, 2007).

3.4 Procedures

The teaching objectives of the course ‘Global Perspectives of English’ are fivefold.
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To introduce the concept of English as a global language.

To enhance the students’ understanding of global English.

3. To develop the students’ global perspectives through increasing the students’ understanding
of English as a global language.

4. To familiarize the students with different types of English around the world in order to
increase their awareness of different cultures around the world.

5. To draw the students’ attention to issues around the world through reflection in order to

strengthen their global awareness.

N

The data presented in this report is based on a one-year long project including two phases-
preparation phase and intervention phase. The preparation phase was completed within the first six
months of the research project (2012 August- 2013 January), where the researcher conducted a
pilot study with a smaller group of students who took the course during the semester. The second
phase of the study (2013 February- 2013 July) was the implementation of the intervention with a
different group of students. During this phase, the researcher carried out teaching as well as
collected data from the students. The study employed both quantitative and qualitative research
methods for data collection. Two sets of self-designed questionnaires were used in order to gather
information about the students’ perceptions about English and English learning. The
questionnaires were given to the students at the beginning of the semester and end of the semester.
Also, group interviews were implemented at the end of the semester. Through participant
observation, class activities were recorded and later transcribed for further analysis. In addition,
the students were required to keep reflective journals (minimum five entries) as their end-of-term
report.

The following table gives an overview of the syllabus and the research instruments employed.
For each class, in addition to the introduction of the concept and current practice of global English
by the teacher, the students were given the opportunities to watch short video clips with different
types of Englishes and then discuss in groups about their feelings and ideas. Then, they were
encouraged to discuss with each other and then write reflective journal individually after class.

Table 1: An Overview of Syllabus and Research Instruments

Week Syllabus Research methods
1-2 |Introduction to global English e Questionnaires
e Participant observation
3-4 |Global English and English learning e Participant observation
5-8 |Exploring global English: cultures e Participant observation
9 |Mid-term report e Participant observation
e Reflective journals
10-12 |Exploring global English: accents e Participant observation
13-15 |Exploring global English: localization e Participant observation
16-17 |[Exploring global English: international, e Group interviews
communication e Participant observation
18 |End-of-term report e Questionnaire
e Reflective journals

In this study, four methods were used for data collection: documents (Appendix A),
questionnaires (Appendix B), semi-structured group interviews (interview questions: Appendix C),
participant observation, and students’ reflective journals. The collected quantitative data were
analyzed through descriptive data analysis and qualitative data through Miles and Huberman’s
(1994, pp. 10-12) three-phase qualitative analysis procedure: ‘data reduction’, which includes
selecting and condensing data; ‘data display’, involving systematic organizing and analysis; and
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‘conclusion drawing/verification’, during which the researcher endeavors to remain open and
skeptical until conclusions were explicitly supported by the data. Thus, the process involves: first
selecting and condensing the original data; then organizing and analyzing them in a systematic
manner; and, finally, drawing conclusions when they are fully supported by the data.

4. Results and Discussion

In this section, the findings of the study are presented according to the three major research
questions raised:

(1). What are the students’ perceptions regarding English as a global language after the
course?

In terms of this research question, the themes ‘the meaning of English’ and ‘which English to
learn’ emerged most constantly in the students’ reflection journals. At the beginning of the course,
the students mentioned:

‘English is an international language.’

‘English is the language used by native speakers.’

‘English is American English that everyone learns in Taiwan.’

‘It is either American English or British English.’

‘It is a subject that | have to learn well in order to enter a better school.’

‘English is a difficult subject. We need to spend a lot of time learning in order to pass the
exams.’

At the end of the semester, the students seem to recognize the use of English around the world.
For example:
‘English is a language people use differently around the world.’
‘English is the language used by both native and non-native speakers.’
‘English is used for communication, regardless of its type.’
‘English is not just about American English or British English. There are other types of
Englishes.’
‘It is not just a language. It is a lot to do with cultures.’

Compared to their previous comments, these statements show that the students have to some
extent changed their perceptions regarding what ‘English’ means to them. This finding was
supported by the data from questionnaire 1 as the differences between the students’ perceptions
regarding English as about English of native speakers, their interest in knowing non-native English
accents and how English is used in different countries have been the most significant ones.

In terms of the theme ‘which English to learn’, some of the students wrote:

‘Of course, learning English is about learning standard English...’

‘We should learn the type of English that native speakers use...’

‘We need to learn American English because the TOEIC test is mainly American English.’
‘The type of English that is used in Hollywood movies and CNN news: American English.’

It seems that the students’ ideas about English seemed to be mostly related to ‘standard
English’, ‘native-speaker’s English’ and ‘American English’ or ‘a subject for the TOEIC test’. At
the end of the semester, the students seem to mention more about different types of Englishes that
the found interesting rather than just American English or British English. For example,



‘Maybe I need to know more about different types of English...’

‘There are different types of English for me to explore. I'm especially interested in Singlish
because it has Taiwanese in it too...’

‘Knowing that most users of English are actually non-native speakers, | think I will definitely
feel less stressful when speaking in English.’

‘I found the activity of identifying accents extremely interesting. | am hoping that one day |
have the ability to differentiate different accents.’

By being more aware of the existence of different Englishes, the students seem to realize their
needs to know more about different English variations. This evidence was also supported by the
quantitative data. The students seem to enhance their like about non-native accents and recognized
their need to know more about different English accents.

(2). What are the students’ perceptions regarding English learning after the course?

In terms of the students’ perceptions about English learning, there are three major themes that
appear most repetitively: the students’ expectations of English learning materials, the English
teacher and themselves as English learners.

From the following student’ statement, it can be seen that the students showed her perception
about English learning before and after the course:

Before: | prefer having English books made by international publishers. I think they are native,
therefore, are more original and standard.

After: The class included different types of English examples. Although I was not familiar with
these types of Englishes, | kind of feel they are more interesting and real than English
textbooks.

This student seems to pay more attention to real-world materials and change her expectations
regarding English learning materials. Adding to this, another student’s statement also shows
change her expectation of materials for English learning:

Before: | prefer using English-only books instead of bilingual English books. They are better
and they can provide me with materials that are more international.

After: My opinion on bilingual English books might be too strong. | probably should admit
that both types of books have their advantages.

The student initially believed that English-only books were better and provided more
international materials. At the end of the semester, she has become more appreciative about the
value of bilingual English books.

As to the students’ expectations regarding the English teacher, the excerpts from this student
indicate a certain level of adjustment in her perception:

Before: Many of my classmates believe that English conversation course should be taught
by native speakers of English. We believe we can learn better English pronunciation too.

After: Maybe having native speakers of English isn’t that important any more. After all,
there are so many types of Englishes.



Another example of similar expectation was also found in this student’s statements:
Before: | hope local English teachers can speak like native speakers. Then I can learn perfect
English.

After: Now | know how unrealistic it is to believe I can learn perfect English. | should focus
more on my ability to use it for communication. Thinking about my previous learning
experience, most of my English teachers are local teachers and |1 am doing quite well actually.

The change in this student’s expectation of the English teacher has changed as she has altered
her aim to achieve her so-called ‘perfect English’ to think about how English is used in the real
world. She furthered mentioned her appreciation of how she has been helped by local English
teachers.

Concerning the students’ expectation of themselves as English learners, some changes were
found. For example, this student did not seem to like the way she used to learn English, which
later she was happy to learn about different types of English.

Before: English to me is a purely boring learning experience. A lot of drills, grammar,
tenses and vocabulary.

After: It’s good to learn more about different Englishes. Now, when I watch English
movies and TV shows, | can’t help thinking about what type of English was used. I feel I
can learn English anytime!

Another student also mentioned how English exams destroyed her motivation in English
learning. After taking the course, she seemed to be less negative about English and learned to
realize the importance of cross-cultural awareness in English learning.

Before: My English learning experience wasn’t a pleasant one. I just need to make sure |
pass the exams. The never-ending exams just kill my motivation. After class, I’ll try to
avoid English.

After: | have learned to appreciate more about different Englishes. To do that, | also need to
do some cross-cultural learning.

In addition to the two students, the following student seems to benefit from the course by
feeling more confidence in English speaking.

Before: | feel embarrassed to speak in English because | know | have a unique accent.

After: Knowing that there are so many accents of Englishes around the world, | feel much less
worried when | want to speak in English. I shouldn’t have felt so terrible before. Because of
that, I missed so many chances to use English. What a shame!

By realizing that English accents are used in different countries of the world, this student seems
to concern less with her local accent as well as enhance her confidence in English. In this regard,
the results from the quantitative data also suggest that the students have perceived less strongly
regarding the notion that English learning is about learning native-like English.

(3).In what ways does the course affect the students’ perceptions regarding English and
English learning?
8



In addition to the changes in the students’ perceptions regarding English and English learning,
the course seems to be helpful in widening their views on the concept of ‘Global English’. From
the data shown in the background information, the students described their perceptions regarding
‘Global English’:

‘I don’t know’

‘They type of English that is used by people all over the world’
‘English grammar commonly used around the world’

‘British English or American English’

‘British English and American English are different’
‘Universal usages of English in the world’

Apart from one student honestly stating not knowing what the concept of ‘Global English’
represents, other students seem to see the concept as native-speakers’ English or relate it to certain
language skills. The statements at the end of the semester were more varied at the end of the
semester:

‘English used differently by people in different countries’

‘It’s a language that can be used for communication. It doesn’t matter which accent you
have’

‘There are many types of English like Indian English and Singapore English. Maybe one
day there will be Taiwanese English.’

‘It is a language used for cultural understanding, not for testing’

These students seem to have broadened their perspectives to the concept of global English. In
terms of the students’ expectations regarding the course at the outset of the course, some
descriptions are listed below:

‘Anything related to English’

‘Hope I will like English more’

‘Cultural differences’

‘English accents’

‘“To know English’s role in other countries’
‘Different English systems in the world’
‘How we use English around the world’

These extracts show that the students expect to learn more about not only English-related topics
but also about different cultures. One student indicated her expectation to like English more
indicating her intention to develop positive attitudes toward English. When the student was asked
about the reason, she stated:

‘I really liked English before entering senior high school. Because | disliked the English
teacher when | was in the senior high school, | started to dislike English since then.’

At the end of the semester, the student mentioned her thought about English and English
learning. She said:

“Through the course, the teacher provided many video clips of different English varieties. |
really enjoy these materials. They are interesting. | can also find them online after class if |
really liked the video. | now feel that | can start to enjoy learning English again.’

This statement not only indicated this student’s positive feedback regarding the course, she also
9



expressed her altering negative attitudes towards English to more positive. To a certain extent, this
student has benefited from this course by enhancing her attitudes towards English learning. And
most important of all, she has strengthened her willingness to learn autonomously after class, an
important element for English learning.

Despite the effects of the study, there are limitations of the study, including the contextual
constraints and the methodological limitation. In terms of the contextual constraints, the first is
that the students from different departments with mixed English abilities, which may affect how
they perceive different Englishes before the outset of the course. Besides, the authentic materials
of Englishes were mainly derived from online sources, in particular YouTube video clips, due to a
lack of suitable teaching materials available. Since the different forms of how English was
presented in these materials may have affected how the students perceive different variation of
English. Future studies may be needed taking into consideration of such issue.

Regarding the methodological limitation, firstly, the data was collected from a small sample
size of participants in order to achieve an in-depth understanding of the topic under study. The
results may not be generalizable to a wide range of contexts with dissimilar backgrounds. Yet, the
design of the research can easily be adapted to other teaching contexts. Also, the majority of the
students’ English levels were unable to use English in writing their reflection journals. Therefore,
the written statements were translated from their first language (Chinese) and later checked with
the students for clarifications. Regardless the limitations of the study, the researcher utilized a
variety of sources of data in order to ensure methodological triangulation, which allows the
representations of different worldviews (Lincoln & Guba, 2000).

5. Conclusion

The study has shown that, through introducing the concept of ‘Global English’ to the students,
the students have increased their language and inter-cultural awareness, enhanced their motivation
and confidence in English learning as well as reduced their anxiety about English learning. The
significance of the study is threefold. First, the results of the study have investigated the effects of
introducing the concept of global English in students in a context where English is taught as a
foreign language. It is suggested that, with an explicit explanation of the concept of global English,
the students were found to have modified their perceptions about English and English learning.
Besides, the study has examined the ways in which gaining an awareness of English as a global
language in the students could help them to broaden the meaning of English to them, to realize the
existence of different varieties of Englishes used in different countries, to encourage them to
explore their learning needs, to enhance their motivation, attitude, confidence as well as willingness
to learn English in a more informed and independent manner.
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Appendix A

A TH
Background Information:

Mu Gender: U F4+ 0O M3
£ # Age:

a2 Major:

# % Grade:

VAR S # % % 4 7 ? How long have you been learning English?

/4 BOAEE R RIFES? (0% F P & gh)Have you ever spent time in an English-
speaking country? (Yes; No) If so, where?

FEdE T rmEg Hi /%@ 5 # & © A7 Please briefly describe what the concept of
‘Global English’ means to you.

Bl R /&T B &F A gArnp 3 5 @7 Please briefly describe your expectations of this course.
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Appendix B

Questionnaire 1: perceptions about English

KA HEHEEELS 1 E- PRARIEEF ok (L 2¥ 2R304 F1 2¥RR) °
B4 - zt | % ”}5 {{ "ﬁ | 2t
FRFL TEM AT A EF o ¥ 2 5], ¥
RIdid Bk R T ch 59 BIE o AR " "
1: Strongly agree  2: disagree 3:slightly disagree, 4 neither agree nor disagree, Pf . Pj I P R
5slightly agree, 6 agree, 7 strongly agree R e B B e B
© BRI g F e G 112(3[a®)6]7
When talking to my friends, | will use English regularly.
NEEEE o
T 1|23 |4|5|6/|7
I like English.
g [FHRE AL RBELIRED o 1234|567
English is an important language in the world.
3 e T o BFEZARF S AL E e 11213lalsl|el7
" |English to me is about English of native speakers.
BARIEF > ARIDEAEF LRRITR Y EF o
4. |When | think of English, I think it is about English used in countries where 112|3/4|5]6]|7
English is spoken as the native language.
s [MEBAEFLIAGALLEE G 11alslalslels
I like English with non-native accents.
o |FEAT RmEG LA G LS. 1/2|3|als|6]|7
) Engllsh Is used for communicating with native speakers.
; ’Fl‘:tk**—I—EFPP/\.I,ePPU/mPS‘?IF ;JPI/\._I_LE‘;S‘?I\"—EO lalalals|els
| I admlre non-native speakers with a native-like English accent.
g, | 7F A AR R E A R 1{2(3]4a|s5|6]|7
" |English usage is the same in different countries around the world.
9 AR AAKRDIITE R BE o 11213lalslels
| believe | will use English for my future career.
g0, [PEFFFLCELIGFHER KA DT G 10234567
" [I should learn to know more about different English accents from the world.
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Questionnaire 2: perceptions about English learning

KEREFEEES §FE- PARIEFEhrohk (122 k104 #3 2¥RL) -
B4 - zt | % ”ﬁ {{ "ﬁ | 2=
FRFL TEMATIE AE K EF o ¥ 2 5], ¥
RIsFaT Bk R d0 K5 BE - AR E k.
1: Strongly agree  2: disagree 3:slightly disagree, 4 neither agree nor disagree, Pf . Pj P P O
5 slightly agree, 6 agree, 7 strongly agree Lls A E MR R
BUPP A FTR B 0 A g de r EE o
© When talking to my friends, | will use English regularly. Lp2]3]4 @ 17
AT EEEE o
1. | .F S 1|12|3|4|5|6]|7
I like to learn English.
Iz g = F 1o
g [FEWHNM T ALLE D 1/2|3|a|s|6]|7
Learning English is important to me.
N 1|2(3|4a|5]|6]7
English learning is difficult.
g [P EEFEFREE TN GE 5 25 0 Lr o E 1123|4567
Learning English to me is about learning native-like English.
N 7 = 3\ P —
5. BT NI B . 1|2]3|4a|5|6]7
I do not mind which type of English | am learning.
N ! EZ v 2 BT oo
6. P F BTG AR EGEY G S 1|2(3|a|5]|6]7
I like to learn English with different accents.
7. S ?.jk’ﬁ?":é‘ﬂ?":r% .’ﬁjﬁé %g$.§§€3‘5 ) 112(3|4|5|6]|7
I do not mind learning from a teacher with a non-native accent.
"gé :?(1}3‘7@?"1@?%,, Wiﬁ"é%mﬂv%ﬁ ER
8. |English learning materials should focus on English spoken in English- 112|3/4|5]6]7
speaking countries.
FEER 2 FEZEEFEY 4. & 9 o Exploring different types of
9. : ; . . . 112(3|4|5|6]|7
Englishes around the world is essential for English learning.
ek BEFFEF A EERE A E N EF o If I were to choose a type of
10. . 112(3|4|5|6]|7
English to learn, | would prefer British or American English.
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Appendix C
Semi-structure group interview questions:

AR - 30 TR/ B AT GRS &) - Which part of the course
did you find most interesting? (Explain why.)

A AT R IR iR /ia’f B #AR? (5f#f3 5 &) - Which part of the course
did you find least interesting? (Explain why.)

kAR (% /&T%‘, FicfEd b A A2 (FfEf 5 #A) - Whatdid you learn the
most from the course? (Explain why.)

/AT A AR /R R Y G R §es? GpfafE = ©A) - Do you find this
course helpful in your English learning? (Explain why.)

bR APARLS o /AR /A R e R A B AYGHR S P &) o Doyou
think you have changed your thoughts about English after the course? (Explain why.)

+ R A GARLS @t/i&ﬁf @ rEE | ¥ /A a # g & % ®? What does
the concept of ‘Global English’ mean to you after taking the course?
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Exploring Taiwanese College Students’ Perceptions regarding English Learning through a Course on ‘World
Englishes’

With globalization, English as a lingua franca or a global language has become one of the major concerns in
the field of English language teaching. The rapid growth in the number of people using English as a global
language has led to a debate on whether native English should remain in its dominating role in English
teaching. Since 1995, Taiwan has embarked on a series of educational reforms and one of the major principles
IS to prepare the students for a global and interconnected world. This study explored Taiwanese college
students’ perceptions regarding English learning through a course on ‘World Englishes’, a course designed to
offer the students the opportunities to enhance their awareness of the existence of various forms of English.
The study aimed to investigate whether the students’ perceptions regarding English as a global language
changed after the course, and in particular, their perceptions regarding English learning. The participants are
students at an institute of Technology in north Taiwan who enrolled on a one-semester-long course ‘Global
Perspectives of English’ instructed by the researcher. Taking a constructivist perspective, this study utilized
mainly qualitative research instruments for data collection, including interviews and the learners’ retrospect
reflection notes. The collected qualitative data was then analyzed using Miles and Huberman’s (1994)
three-phase qualitative analysis. The findings of the study could not only help to understand how students
perceive the existence of world Englishes, but also explore the potentials and challenges of incorporating
world Englishes into the classroom practice.

w o~k

EHMBEP ot > REFEFUR S AT IALD A FHPF g B2 FT FEFNG P
FEE R ERAE S Fo e DR YRGBT LR TS AR FREFE X
WEE A g A
L S s SN
Lo~ gREZRMBEP »RAEAP P FoiF A F2F LM gL FAATRNE
2. fumdewEpP Y -

21

[

|
N



RAL gt pmd g SR T4

p#:2013/10/17

R 6 At 2t

TR 2HEFARNE LR Y Rl B e

PRI FRE

3% %5 101-2410-H-263-006- ErgE

D ERRE R

F Y R Ry




10l FREHFETFHEFLT SR EL

PEAFL L FRE

33 %5 0 101-2410-H-263-006-

P RREFRARE L EEEY i P

F (R

T PoAe i B3t
B PEEES gt R (g |7 PR
Bo Gikdes |B(ZF%e | A e R T2
fegr) | ) #H e E L
%)
Lo A ]
IR EGE LU
3% = 0 1 100% eIz E YR
B v |BL2 R AR A 3
;4\0?'??? R }E;ﬁPJ'J;mQ
By AR g |0 0 100%
it gk 0 0 100%
%3 0 0 100%
B 541 G Al 0 0 100% .
¢ B He 0 0 100%
“ % 0 0 100% g
Bt
#114& 0 0 100% + A
R 0 0 100%
fpaztd A4 L4 0 0 100% L
=X
(*R#) [BLismg R 0 0 100%
B ixesge 0 0 100%
EREE IR
s BP®FECTF 20
Bl 0 ! 100% B2 Guaeg 41
- };’;ﬁpmj;{rﬁ?
o 7 AR IR 2 |0 0 100% 2
W FE
RSk I
WOEE 2R
T 2. S 0 g &
Fit € b 1 1 100% P g
i
B o %3 0 0 100% F/4
%11 v ‘;i—ﬂ % ¥ 0 0 100% "
© JEE 0 0 100%
e 0 0 100% i
B i
11 4& 0 0 100% + A
FAL A 0 0 100%
fgrarg A4 [E1 s 0 0 100% L
(hREA) ELeETR |0 0 100% B
L izebad 0 0 100%




FAoyrR B AR B
wEa LR REE
V=g g NP LB T
A2 H B g LR
WEEE 2 E R FE
WE G F A

}ljo)

‘_,FL@J ‘3‘\"‘3? _bf"l"
(EE ESV IS LI S S Bhig (TR R R

g p ARG G FATAF L SR ER

ﬁ#%ﬁ%@“?ﬁt EREEE X LEA R LR ES
\:‘} 45? I %lﬁvilu /\-:'fh °

o

@
%

L

’i = %38 P

frebs

—_
P

#R%EL S(7 FRredn)

/e

R TR R A

B

Vlsen

B P2 B

TR~

3
1
4e
g | g /1 ivp
i
p

FESRAR 2 S8

(Rf) *#Ec

OO O OO O o (o




R 640 %A ] 7 h S R 2

PR FERTEA PR LY
fﬂi@#%%ﬁixhﬁ‘ﬂ%‘%

B (
LB E AR Y HE ] LR FRA

SRV - ) S
- HE BT LE g
Hig e

—_

“ ) T/E'—- /".LL:'PI‘F‘ o

L3 i P A2 R R fA2R - @ 300 0 R iT- 58
Wi~ P
[(Jxiz = p & (GF3m > 12100 F 5 *2)

(1% % % b
(7?2 &

mERN-E3

wm :

2. Yk E I E A A Y B RN
we e s4 WMrg2224 DR O
B0 kw05 BE
'ﬁ:ﬁ D J}iﬁ D/r’?’xa .jli
#w (12100 F 5 *2)

3%@§ﬁ$%\ﬁﬁﬂ%\ﬁg2@‘1a’?%Fz¢%L§, B SR
E(HEaadrf 5t d2Z R a B E - PELE-HFE2T ) (N

500 % 3 ')
PREFLTER: GX L FEREAB LR 2RI - A SED 199 £z g
RIRF A RERERIFIEFELN? 2 EFRELIL PR R IS E2REFR
B2 ML T2 L FB AL ERTE 2 ANBEFER 2R FERY > HE
FEEFE Y AR Ap g e fﬁﬁmfmwwmf’ﬁi&%ﬁ%%wmmﬁ
BELEEPRAEZ G RAARIEIR  LFAHEFE Y aina o 0 FAHNEF
PHREMEFEEV LD FFRG LR 0 AE TR RE S A RFEV P
ARG G R AARARRS O FAR LI 2EFA LG LR R L LF R

aﬁﬁ%??:&ouﬁmﬁf%**g’%F ﬁf&ﬁﬁ%1%ﬁ¥*§4&%ﬁ%
AEFEYLRTLE VAR SRR RBEFHBIL L 1 S8 5 AR

AELE L AP LEREAE R LWL E AT ERELA  REE DY G
TOAFLIARFE I ON CREFRE RS HR TR B EFFIRIRETELT S
T2 B et AP FRE A A AL TR S BORENRAEY BT A% M
DIREFAOME S BETRENAEFET R 67 A B A 2R EF LM L
W HRAKFEESIL D L PFEFT UGS EFLLRKE  RFL TR REF LD
2o d WA FLFE R AL 2IREFAMME F L LA ¥ AR DIR
FFLAFRENFEFRFRE? A RPFETHEURT LT HS L AA KPR
FHAR DI EFAMBE DL E- HH I EFMA PR FE R KT S
42 B Pk (FiE- H i fE e

—tu







